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Chair of Governors: xxx 
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Date of Visit: xxx 
 
 

Part 1 
Ofsted Judgement 

(month/year)  SEF Judgement 
Emerging LA 
Judgement 

Overall Effectiveness     

Quality of Education   

Behaviour and Attitudes   

Personal Development   

Leadership and Management   

Early Years Education/ The Sixth Form   

 
 

Type of school   Current number on roll   

% of SEND pupils  % of disadvantaged pupils  

 
 
This school has the following strengths: 

 
Draw on the information gathered at SIP visits from the previous 12 months. 
 
Include brief comments, where possible, on each of the following: 
● Quality of Education (reflecting the analysis in part 2 of this report), including: 

o Outcomes  
o Teaching, Learning, Assessment and Curriculum 

● Behaviour and Attitudes 
● Personal Development 
● Leadership and Management 
● Early Years/Sixth Form 

 
Bullet points should be focused on the impact of the curriculum offer. 
 
Bear in mind that any comments on the quality of teaching, learning, assessment and curriculum and on                 
leadership and management, should be supported by the impact this has had on pupils.  
 
Where a school’s overall effectiveness grade is moving up or down the SIP should indicate to the school that                   
grades are provisional until QA is completed 
 
 
 
 

 



 

To improve the school needs to: 

● Identify how the curriculum will be developed to improve its impact 
 

● Identify other areas for improvement that are relevant for the school, including areas for improvement               
from previous Ofsted inspections.  
 

● All areas for improvement should be precisely defined and measurable.  
 

● Ensure that a check has been made against the “inadequate” grade descriptors in the Ofsted handbook                
so that there is no conflict with the LA’s judgement. For example, indicating that attendance is                
“consistently low” could trigger a concern against the Behaviour and Attitudes grade 4 criteria of the                
handbook (see page 57 of the Ofsted School Inspection Handbook). 
 

 
 
Has the Headteacher/Governing body ensured that: 
 

Single Central Register is compliant (including barred list checks column)? Yes/No  

All staff have read ‘Keeping Children Safe in Education’ part 1, September 2019? Yes/No 

Website is compliant with the most recent statutory guidance? (maintained) (academies/free) Yes/No 

Parent View feedback has been reviewed since the changes in September 2019?  Yes/No 

Ofsted ‘requested’ documents are in place? (see page 16 Ofsted Handbook, and appendix 2) Yes/No  

 

 
Part 2: Detailed analysis and evaluation of the impact of the curriculum on the Quality of Education: 
 
Early Years 

● Use appendix 1 for key questions 

 
KS1 

● Use appendix 1 for key questions 

 
KS2 

● Use appendix 1 for key questions 

 
KS3 

● Use appendix 1 for key questions 

 
KS4 

● Use appendix 1 for key questions 

 
Post 16 

● Use appendix 1 for key questions 

 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/814756/School_inspection_handbook_-_S5_4_July.pdf#page=57
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/828189/Keeping_children_safe_in_education_part_one.pdf
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online
https://www.gov.uk/guidance/ofsted-parent-view-toolkit-for-schools
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/814756/School_inspection_handbook_-_S5_4_July.pdf#page=16


 

Part 3: Leadership 
 
How do school leaders monitor and evaluate the impact of the curriculum on the quality of education? Can all 
leaders articulate how this monitoring leads to further development? 

●  

 
Do reports presented to governors ensure that they are well informed about the quality of education in each                  
year group, key stage, and in a range of subjects? 

●  

 
Does the school self-evaluation include the impact of the curriculum on the quality of education and reflect an                  
accurate self-assessment? Are priorities for curriculum improvement identified?  

●  

 
Does the school development plan include precise, measurable targets and expected impact?  

●  

 
How are leaders managing staff workload? 

●  

 
How do leaders prioritise and promote reading? 

●  

 

Part 4: Feedback 
 

Feedback from Headteacher on the impact of the SIP in support and challenge: 
Please ensure this is completed 
 
Requests for further school support: 
(Refer to the Northumberland Education Professional Development Training Directory and School Support            
Packages Menu only add “none” if the Headteacher does not request further support) 

 
Agreed next SIP visit date: (please add date) 
 
The Spring SIP visit will concentrate on the intent and implementation of the Quality of Education, and the 
effectiveness of Leadership and Management.  
 
Please agree activities from the following which focus on intent, implementation and leadership: 

● Review of plans to develop the curriculum and how it will meet the needs of all learners  
● Joint classroom observation with headteacher and/or senior or middle leaders 
● A scrutiny of pupils’ work and discussion with pupils jointly with the headteacher and/or senior or 

middle leaders  
● A review of the school’s process for performance management of teaching and/or support staff 
● A review of the effectiveness of the school’s approach to assessment and leaders’ success in ensuring 

accuracy of assessment 
● A review of the quality of teaching in a particular subject or phase or for a particular pupil group, 

including a review of assessment information, pupils’ work and a brief learning walk.  

 

http://northumberlandeducation.co.uk/training-offer/
http://northumberlandeducation.co.uk/school-support/
http://northumberlandeducation.co.uk/school-support/


 

  
Or an alternative activity to meet the precise needs of the school (detail below): 
 

 
Note: SIPs are required to send the completed report to sip@northumberland.gov.uk within 5 working days of 
visit. 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 1 – Guidance for School Improvement Partners 

 

mailto:sip@northumberland.gov.uk


 

 
Responses to each question must be included in the main body of the report.  
Questions continue to focus on the key groups of pupils (boys/girls, disadvantaged pupils, pupils with SEND, most 
able) to support the self evaluation of the impact of the school curriculum and areas for curriculum development. 
Where schools have another significant group of pupils (eg LAC, EAL, service children), a comment should be made 
about their progress/attainment. 
 
Special Schools: Where special schools have learners who participate fully or partially in national assessments, 
SIPs should comment on the performance of those learners using the questions below. For those learners not able 
to access national assessments, the SIP should comment on their achievement as measured by the school. 
 
Small cohorts: Where cohorts are small it will be difficult to make comments on some groups, where this is the 
case every effort should be taken to consider those groups across key stages and overtime to increase statistical 
validity. 
 
Early Years 

1. What is the school’s summary assessment of children’s starting points? Does it fit with the contextual information 

available for the school? 

2. What does the school’s monitoring (of outcomes) information show about the progress made by children from their 

starting points to the end of Reception in 2019? 

3. Are there any significant differences in the attainment of the children in specific areas of learning (including in the 

proportion of children exceeding the Early Learning Goals)? Are the differences reducing over time? 

4. What does the school’s monitoring information show about the progress of disadvantaged children from different 

starting points (including the most able disadvantaged)?  

5. Are differences in the attainment of disadvantaged/non disadvantaged children (compared to national averages), 

diminishing? 

6. Are there any significant differences in the progress/attainment of boys/girls? Are the differences reducing over 

time? 

7. What does the school’s monitoring information indicate about the progress of children with SEND from their starting 

points? Are differences in attainment (compared to non-SEND children nationally) reducing? 

8. Do reading books match the sounds children know and do they match the progression in the phonics reading 

programme? 

9. How is the curriculum being adapted to better meet any outcome issues noted above? 

10. Overall, how well prepared are children for the next stage in their education? 

 
KS1 

1. What does the school’s monitoring (of outcomes) information show about the progress made by pupils from their 

starting points to the end of KS1 in 2019? 

2. Are there any significant differences in attainment in different subjects? Are the differences reducing over time? 

3. What do KS1 2019 outcomes indicate about the attainment/progress of the most able pupils? 

4. What does the school’s monitoring information show about the progress of disadvantaged pupils from different 

starting points (including the most able disadvantaged)?  

5. Are differences in the attainment of disadvantaged/non disadvantaged pupils (compared to national averages), 

diminishing? 

6. Are there any significant differences in the progress/attainment of boys/girls? Are the differences reducing over 

time? 

7. What does the school’s monitoring information indicate about the progress of SEND pupils from their starting 

points? Are differences in attainment (compared to non-SEND pupils nationally) reducing? 

8. Does the school’s monitoring information demonstrate consistently strong progress for groups of pupils in each year 

group and across a range of subjects? 

9. Do the outcomes achieved by pupils in the phonics check in Year 1 / Year 2 re-check 2019 indicate an increasing 

proportion working at national expectations when compared to the % of pupils reaching the Early Learning Goal in 

reading in Reception in 2018? Are all groups of pupils attaining equally well? 

10. If end of key stage reading outcomes are not strong are current readers age appropriate and fluent? 

 



 

11. Do reading books match the sounds children know and do they match the progression in the phonics reading 

programme? 

12. Are there any significant non-academic outcomes that demonstrate the impact of the quality of education? 

13. How is the curriculum being adapted to better meet any outcome issues noted above? 

14. Overall, how well prepared are pupils for the next stage in their education? 

 
KS2 

1. What do progress scores indicate about the progress made by pupils with similar starting points from KS1 to the end 

of KS2 in 2019 in reading, writing and mathematics? 

2. Are there any significant differences in pupils’ attainment in different subjects compared to the national average? 

Are the differences reducing over time? 

3. What do KS2 2019 outcomes indicate about the attainment/progress of the most able pupils? 

4. What does the school’s monitoring (of outcomes) information show about the progress of disadvantaged pupils 

from different starting points (including the most able disadvantaged)?  

5. Are differences in the attainment of disadvantaged/non disadvantaged pupils (compared to national averages), 

diminishing? 

6. Are there any significant differences in the progress/attainment of boys/girls? Are the differences reducing over 

time? 

7. What does the school’s monitoring information indicate about the progress of SEND pupils from their starting 

points? Are differences in attainment (compared to non-SEND pupils nationally) reducing? 

8. Does the school’s monitoring information demonstrate consistently strong progress for groups of pupils in each year 

group and across a range of subjects? 

9. If end of key stage reading outcomes are not strong are current readers age appropriate and fluent? 

10. Are there any significant non-academic outcomes that demonstrate the impact of the quality of education? 

11. How is the curriculum being adapted to better meet any outcome issues noted above? 

12. Overall, how well prepared are pupils for the next stage in their education? 

 
KS3 

1. Does the school’s monitoring (of outcomes) information demonstrate consistently strong progress for groups of 

pupils with similar starting points (including the most able) in each year group and across a range of subjects? 

2. What does the school’s monitoring (of outcomes) information show about the progress of disadvantaged pupils 

from different starting points (including the most able disadvantaged)?  

3. Are differences in the attainment of disadvantaged/non disadvantaged pupils (compared to national averages), 

diminishing? 

4. Are there any significant differences in the progress/attainment of boys/girls? Are the differences reducing over 

time? 

5. What does the school’s monitoring information indicate about the progress of SEND pupils from their starting 

points? Are differences in attainment (compared to non-SEND pupils nationally) reducing? 

6. Are there any significant non-academic outcomes that demonstrate the impact of the quality of education? 

7. How is the curriculum being adapted to better meet any outcome issues noted above? 

8. Overall, how well prepared are pupils for the next stage in their education? 

 
KS4 

1. What do 2019 Attainment 8 and Progress 8 scores indicate about the progress and attainment of pupils with similar 

KS2 starting points (including the most able)? 

2. How does the proportion of pupils (including groups of pupils) achieving EBacc compared to the national average? 

Are any differences compared to the national average diminishing? 

3. What do the proportions of pupils (including groups of pupils) achieving grade 5+ in English and Mathematics 

indicate about progress and attainment in these subjects? Where attainment is below average, is there evidence of 

improvement? 

4. What does the school’s monitoring (of outcomes) information show about the progress of disadvantaged pupils 

from different starting points at KS2 (including the most able disadvantaged)?  

5. Are differences in disadvantaged pupils’ attainment (compared to non-disadvantaged pupils nationally) diminishing? 

 



 

6. Are there any significant differences in the progress/attainment of boys/girls? Are the differences reducing over 

time? 

7. What does the school’s monitoring information indicate about the progress of SEND pupils from their starting 

points? Are differences in attainment (compared to non-SEND pupils nationally) reducing?  

8. Does the school’s monitoring information demonstrate consistently strong/improving progress for groups of pupils 

in all year groups from their KS2 starting points and across a range of subjects? 

9. Are there any significant non-academic outcomes that demonstrate the impact of the quality of education? 

10. How is the curriculum being adapted to better meet any outcome issues noted above? 

11. Overall, how well prepared are pupils for the next stage in their education? 

 
Post 16 

1. How successful is the school in securing good progress towards Level 1 and 2 outcomes in English and mathematics 

for learners from different starting points, including disadvantaged learners? 

2. Do learners, including different groups of learners, make strong progress from their starting points? 

3. Does value-added data indicate above average progress in a wide range of subjects for Level 3 qualifications? Where 

progress is not above average, is there evidence of improving trends? 

4. Does the school meet the 16-19 minimum standard? 

5. Are retention rates high? Are any gaps in retention rates for groups of learners with similar starting points reducing? 

6. Does destinations data compare favourably to the national average for different groups of learners? For 

disadvantaged learners, are differences diminishing when compared to the destinations of non-disadvantaged 

learners? 

7. Are there any significant non-academic outcomes that demonstrate the impact of the quality of education? 

8. How is the curriculum being adapted to better meet any outcome issues noted above? 

9. Overall, how well prepared are pupils for the next stage in their education? 

 
Appendix 2 
 

Information that schools must provide by 8am on the day of inspection: (taken from page 16 - OfSTED 

Handbook) 

 

● the school timetable, current staff list (indicating NQTs) and times for the school day  

● any information about previously planned interruptions to normal school routines during the 

inspection  

● records and analysis of exclusions, pupils taken off roll, incidents of poor behaviour and any use 

of internal isolation  

● the single central record for the school  

● records and analysis of sexual harassment or sexual violence  

● records and analysis of bullying, discriminatory and prejudiced behaviour, either directly or 

indirectly, including racist, sexist, disability and homophobic/biphobic/transphobic bullying, use 

of derogatory language and racist incidents  

● a list of referrals made to the designated person for safeguarding in the school and those who 

were subsequently referred to the local authority, along with brief details of the resolution  

● a list of all pupils who have open cases with children’s services/social care and for whom there is 

a multi-agency plan  

● up-to-date attendance analysis for all groups of pupils  

● documented evidence of the work of those responsible for governance and their priorities, 

including any written scheme of delegation for an academy in a MAT  

● a summary of any school self-evaluation or equivalent  

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/814756/School_inspection_handbook_-_S5_4_July.pdf#page=16


 

● the current school improvement plan or equivalent, including any planning that sets out the 

longer-term vision for the school, such as the school or the trust’s strategy 

● any reports from external evaluation of the school  

● maps and other practical information  

● access to Wi Fi, if it exists, so that inspectors can connect to the internet 

 


