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Welcome to the new academic year!   

For those of you who have had an 
opportunity for some time off over the 
summer, we hope you have had a good 
break and are full of energy and ideas for 
the new term.  It’s a big time for new 
starters at nursery and reception and we 
hope all of the children are settling in well.

With each new year comes change and one 
of those changes is our ‘new look’ 
eMagazine for Northumberland Early 
Years providers.  We do hope you continue 
to enjoy the articles shared.

The team have been busy analysing the 
data from this years EYFS Profile scores 
(read on for further information).  The 
attainment of boys continues to be an 
issue for children in Northumberland so 
for that reason some of the articles in this 
edition make links with effective practice 
when working with boys and give ideas for 
developing provision further.

We love getting your feedback on how we 
can make the eMagazine better for you so 
please do get in touch with any comments 
or suggestions.

Kind regards,
The Early Years Team
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Northumberland EYFS 
Profile Results 2018

A focus on how boys in Northumberland are doing at the end of 
their EYFS journey

The percentage of children achieving a good level of development* has 
been maintained at 74.9% which is above the England average of 70.7%**. The 
% of children achieving at least expected across all 17 early learning goals has risen by 
0.2% and the average point score has been maintained at 35.9. 

However, girls continue to perform significantly better than boys 
across all three key measures. Despite the gap between girls and boys narrowing in 
2017, it has widened again in 2018. There is however a downward trend overall 
and boys have improved at a faster rate than girls (boys: +10.2% since 2015; girls +9.8% 
since 2015).

Table 1: Northumberland EYFSP key measures by year and gender

Year

Number of Pupils

% achieving

Good level of development
At least expected in all 17 

ELGs Average point score

All Girls Boys All Girls Boys Gap All Girls Boys Gap All Girls Boys Gap

2015 3302 1613 1689 64.9 72.7 57.5 -15.2 63.7 71.7 56.0 -15.7 34.9 36.2 33.7 -2.5

2016 3352 1635 1717 73.4 81.3 65.8 -15.5 71.7 80.3 63.6 -16.7 35.7 37.0 34.5 -2.5

2017 3494 1709 1785 74.9 79.8 70.2 -9.6 73.8 79.0 68.9 -10.1 35.9 37.1 34.7 -2.4

2018 3331 1616 1715 74.9 82.5 67.7 -14.8 74.0 82.1 66.4 -15.7 35.9 37.3 34.6 -2.7

*Definition: Good level of development 
Children achieving a good level of development are those achieving at least the expected level within the following areas of learning: 
communication and language; physical development; personal, social and emotional development; literacy; and mathematics.

**2017 national data used for comparison - 2018 national data not yet available 

#
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Where are the widest gaps in 
attainment between boys and 
girls? 
Reading, Writing and Numbers are the 
three goals with the lowest percentage 
achieving the expected level or above for all 
children. 
 
Boys do less well than girls across all 17 
early learning goals. The widest gaps in 
attainment between boys and girls are 
evident in Listening and Attention 
(-10.4%), Self-Confidence and 
Self-Awareness (-10.4%), Reading 
(-12.1%) and Writing (-13.6%).

We need to ask ourselves why 
boys do less well across the 

board but also unpick why those 
particular areas of learning have 
the widest gaps and consider 

what we can do to narrow those 
gaps.

Where do boys excel?
Boys are most likely to exceed the expected 
level for Understanding (22.6%), Numbers 
(21.3%), The World (23.8%) and 
Technology (29.9%).

Moreover, they do better than girls at the 
exceeding level in Numbers (+1.4%), 
Shape, Space and Measures (+0.5%) and 
Technology (+4.2%).

We need to identify what we are 
doing that is working in these 
particular areas to enable boys 

to achieve so well. 
Identifying boys’ levels of 

well-being and involvement within 
these areas of learning and 
capitalising on these as 

‘teachable moments’ to narrow 
other attainment gaps is key.



Northumberland 
EYFSP Results 2018:

What can I do to make a positive 
difference to the attainment and 
progress of the boys I work with?
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Top ten tips…

1. Value the contributions boys make, thereby building their sense of achievement and 
self-esteem

2. Avoid stereotyping boys and girls into specific gender roles and identities
3. Work closely with parents and families, to find out how boys play at home and develop a 

shared understanding of how boys and girls play and the importance of building on 
children’s interests in the home and setting

4. Invite fathers and other male family members in, encouraging them to join in and act 
as positive role models to the boys, involving them in a wide range of activities, 
particularly those which boys tend to avoid

5. Involve yourselves as much in the boys’ choices of play and learning experiences as the 
girls’

6. Value the outdoors as much as the indoor environment, thinking creatively about the 
environment, experiences and activities they have on offer to ensure it meets the needs 
of boys as well as girls

7. Develop role-play areas that build on boys’ play themes
8. Provide opportunities for boys, as well as girls, to problem solve, make decisions and 

think critically, engaging them equally in experiences that promote ‘sustained shared 
thinking’

9. To support boys’ language and literacy development effectively, share a range of quality 
picture story books that match boys’ observed interests, rather than overly relying on 
non-fiction. 

10. Ensure all early years practitioners have a thorough knowledge of brain development 
and the differences in how boys and girls learn.

Further reading: The Lost Boys & Confident, Capable, Creative

https://www.savethechildren.org.uk/content/dam/global/reports/The_Lost_Boys_Report.pdf
https://www.foundationyears.org.uk/wp-content/uploads/2011/10/Confident_Capable_Boys.pdf


… continued on next page

Back To Contents page

Embracing RiSK
Managing risky play in an early 

years setting 

Children love to play in risky ways combining the joy of freedom with 
the right amount of fear to create exhilarating experiences. This 

provides valuable opportunities for children, particularly boys, to let off 
steam, to test boundaries and to support their holistic development.

Risky play can be defined as a thrilling and exciting activity that involves a risk of physical 
injury, and play that provides opportunities for challenge, testing limits, exploring boundaries 
and learning about injury risk (Sandseter 2007; Little & Wyver, 2008).

There are six categories of risks that seem to attract children everywhere in their play.
Great heights: Children climb trees and other structures to scary heights, from which 
they gain a bird’s-eye view of the world and the thrilling feeling of I did it!.
Rapid speeds: Children swing on vines, ropes, or playground swings; slide on sleds, 
skis, skates, or playground slides; shoot down rapids on logs or boats; and ride bikes, 
skateboards, and other devices fast enough to produce the thrill of almost but not quite 
losing control.
Dangerous tools: Children play with knives, bows and arrows or other tools known to 
be potentially dangerous.  There is, of course, great satisfaction in being trusted to handle 
such tools, but there is also thrill in controlling them, knowing that a mistake could hurt.



Dangerous elements: Children love to 
play with fire, or in and around deep bodies of 
water, either of which poses some danger.
Rough and tumble: Children 
everywhere chase one another around and 
fight playfully, and they typically prefer being in 
the most vulnerable position - the one being 
chased or the one underneath in wrestling--the 
position that involves the most risk of being 
hurt and requires the most skill to overcome.
Disappearing/getting lost:  Little 
children play hide and seek and experience the 
thrill of temporary, scary separation from their 
companions.  Older ones venture off, on their 
own, away from adults, into territories that to 
them are new and filled with imagined dangers, 
including the danger of getting lost.

Appropriate environments depend on the 
age and experience of the children and the 
context of the setting and should take into 
account that what is acceptable for one child 
may be a hazard for another. 

Focus should be on creating environments 
that are as safe as necessary, not as safe 
as possible.

Risk assessment is a must and using a Risk 
Benefit Analysis approach means you need 
to consider how to mitigate risk using 
solution focused approaches to dealing with 
them. This is a form of risk assessment 
where the benefits of particular experiences 
are weighed against possible risks. It is a 
good tool to explore adults perceptions of 
risk, a common barrier to true risky play, 
and to manage parents expectations of what 
types of risky play their child may 
experience.

We are running a course on Risky Play on 
Thursday 23rd May 2019 from 6.30pm - 
8.30pm at Morpeth Golf Club. Please refer 
to our Early Years Professional 
Development Programme 2018 - 2019 for 
further details.

Managing Risk Vs Dangers of 
Safety

The challenge for early years providers is to 
incorporate positive aspects of risk into the 

play environment  to ensure children learn to 
manage their own risk and pursue their own 

self directed challenges.  

Back To Contents page
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Men in Early Years
How Can We Embrace a More Gender 

Balanced Early Years Workforce?

The Childrens Research Council highlight 
the long standing sense of cultural and 
societal discomfort around men who decide 
to work in a traditionally dominated female 
sector. A report published by the Fatherhood 
Institute (#MITEY 2017) support this view 
maintaining the proportion of male staff in 
the early years workforce remains at 2% in 
England. The report further outlines by 2016, 
26% of teachers in England were men; the 
proportion was greater among secondary 
teachers (38% of whom are men) than 
primary (15%).  They also published a 
similar report Men in Childcare 2015 which 
shows little change since 2008.  These 
reports demonstrate the gender balance is 
that of an international phenomenon and not 
concerned with the UK alone, although some 
countries such as Norway appear to be 
further on than most. In recognition, the DfE 
commissioned, as part of their wide ranging 
early years workforce strategy March 2017, 
a Task and Finish group chaired by Jeremy 
Davies from the Fatherhood Institute to 
explore the various reasons behind this 
contemporary issue in the UK.  

However, research clearly shows men who 
decide on a career in the early years sector 
find it just as rewarding and have the same 
vested interest in providing a broad range 

of effective learning opportunities as their
female counterparts to support good 
progress and development and thus close 
the attainment gap. So whilst we patiently 
await the outcome of the Task and Finish 
group we know change is possible if we take 
a proactive and collaborative approach to 
break down the many barriers so that we can 
attract and retain more men locally within the 
sector. 

So whilst we have a strong focus on quality 
and closing the attainment gap we would 
equally like to embrace change and take this 
opportunity to promote the benefits of a 
diverse workforce locally by showcasing two 
articles by local male practitioners Peter 
Lindley (an early years teacher) and Sam 
Mills (a childminder) who bring many 
benefits and clearly find their career in 
education and childcare a fulfilling one. 
Currently, Sam is the only male registered 
childminder in Northumberland and the only 
male member of Northumberland EYP 
network.  However we would like to change 
this gender balance and invite more male 
practitioners to join. To further embrace and 
move this agenda forward we would like to 
set up a male focus group too so if you are 
interested or would like to join the EYP 
network (which focuses on action research) 
please contact Theresa Iley.



… continued on next page
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My Reflections oN being a 
Male Northumberland 

Childminder

“I was recently asked what my occupation was, I 
paused and thought should I say ‘human bouncy 
castle’ but instead I replied childminder. Although my 
original description is a lot more accurate.

I thoroughly enjoy the challenges of being a 
male childminder, it is a full body experience.
The children challenge my brain with their 

need for knowledge and give me the physical 
workout any bodybuilder would be proud of. 

I’ve come to the point that if there isn’t a child on my 
shoulders, wrapped around my leg or hanging from 
my arm, then there is something wrong. Admittedly it 
wasn’t what I was expecting when I first started.

At first I created and planned less physical activities I 
initially thought the children would enjoy and further 
develop themselves. But without any encouragement 
from myself they seemed to extract my ‘dad skills’ 
from me. Now what I call ‘dad skills’ are the things I 
naturally did with my own children but refrained from 
using when caring for other children. I’m generally 
more silly and physical with my own son (2) and 
daughter (3). I chase, surprise and tickle them as well 
as encourage them to explore their limits physically. 
But it turns out it is exactly these types of activities 
children crave for and thrive on. 



… continued on next page
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The more physical, unpredictable and 
vigorous play, which at first comes across as 
out of control or even seems to be promoting 
violence, is actually beneficial to key areas of 
developmental learning. It helps physical, 
social, emotional and also cognitive 
behaviours.  

The chase, surprise and tossing around 
momentarily destabilizes the children in their 
play which along with me maintaining a sense 
of safety and security promotes problem 
solving skills and learning to deal with 
unexpected events. I also noticed the children 
quickly bonded with me through this type of 
play, and they understood they were safe, 
they could stop, start and come back for more 
when they wanted to. 

This has given them confidence 
and an understanding between 
themselves and me, that has 

helped me continue their 
development through other 
methods of learning more 

effectively.

I noticed the children kept returning for more 
rough-and-tumble play rather than the 
pre-arranged activities. The moment a limb 
became available or if I sat down there 
would be a child running towards me as fast 
as a speeding bullet. So I’ve used their 
enjoyment for this play and slowly 
introduced adult-led learning  
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The children understand boundaries and compassion along with knowing their own abilities, 
but also others. They share ‘me’ and they’re gradually grasping the concept of turn taking. All 
the number and word association activities, which were planned around the table, have been 
flipped to me becoming the table and regular activities of ‘how many times can we bounce on 
Sam’ are a normal event. So introducing questions like ‘if child A jumps on me two times, and 
child B jumps on me three times, how many bruises has Sam got?’ is the kind of Adult-Led 
Learning I’m introducing into their enjoyment without them realising. I have noticed a rise in 
their understanding of numbers and their use in the world through these types of activities.

Their imagination amazes me everyday reminding me 
of the book ‘Superworm’. They turn me in to ‘Super 
Sam the crane’, the horse, the merry-go-round. 
‘Super Sam the slide’, the trampoline and the 
climbing frame. 

When I realised the rough-and-tumble 
play was something I was starting to 

introduce more into the children’s plans, I 
naturally perceived that it would be the 
boys that would be the first one in line 
to make me the ‘human bouncy castle’ 
and although my son is generally quicker 
to do a superman flying leap on me the 
second I lie down, it is the girls who 

seem to crave for it more.
Research does say rough-and-tumble play has 
benefits for boys, like regulating their behaviours, 
emotions and aggression. But my experiences have 
so far shown that any age or gender, children love to 
climb Mount Sam to reach the summit.”

Sam Mills - Northumberland Childminder
Thank you to Sam for sharing his experiences with us in this article!
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Story Scribing with Early 
Years Children

“Stories have the power to affect us physically. They make us weep, they 
make us laugh and they make us think. There is evidence to show that our 
brains are hardwired to make sense of the world through story. Storytelling 
is a fundamentally human thing to do.” (Trisha Lee, Artistic Director, MakeBelieve Arts)

Peter Lindley, an early years teacher in Wooler, 
shares with us his experiences of using a Story 
Scribing approach with children in the early 
years.

“My first introduction to Story Scribing was 
through a colleague in a Durham school. She 
used it in her nursery setting with great success 
and was beginning to use it with her reception 
class. Writing is always something that we all 
want to improve and show progress in. Story 
Scribing is an approach developed by Vivian 
Gussin Paley and subsequently chronicled in a 
book by Trisha Lee called Princesses, Dragons 
and Helicopter Stories.

Essentially the adult sits next to the child and writes what they say – 
the stimulus can come from anywhere or anything the child wants – it 
could be a dinosaur, an ugly troll or a princess with pink hair.  These 
shared stories are captured at various points throughout the year to 
ensure that we can see progress, encouraging the child to write some 
of the story.

The adult uses their knowledge of each child to differentiate what the 
outcome is.  What is absolutely essential is that the story is acted out 
by very willing participants at the end of each session - ideally in a 
circle with the whole group.
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At Wooler we have recently developed an outdoor stage area, so we often use this. There is 
so much enthusiasm to write once they realise how much the adults and peers around them 
value their writing and storytelling.  

There will always be the odd one or two children who aren’t really 
interested in writing (boys anyone?) but this approach 

intrinsically motivates and excites children to a level that I have 
not experienced before. 

This is not about sitting at a table writing about weekend news.  This is about igniting a fire in 
the belly of a 4 year old enabling him or her to become a great writer. We had been scribing 
for about a year in both Nursery and Reception when I asked Trisha Lee to visit and deliver 
some INSET to a group of 30 practitioners. She agreed; this helped us to clarify our thinking, 
discover how we might take this concept in to Key Stage 1 and ultimately reminded us to not 
to put words in to the mouths of the children!”
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Some pointers to help you get started:

Thank you to Peter for sharing his experiences with us in this article!

● Make sure the child sits next to you and watches you write.
● Write exactly what they say.
● Say the words as you write them.
● If appropriate, point out capital letters, finger spaces and full 

stops.
● Exaggerate formation of letters.
● Do not be tempted to intervene with the flow of the story 

(Why can’t a dinosaur marry a princess with pink hair?)

Trisha has quite a few videos 
on YouTube showing the 
process and she also has a 
blog (featuring Wooler First 
School children!)   For more 
information follow this link 

Peter Lindley
Early Years Leader
Wooler First School

https://helicopterstories.co.uk/
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supporting left handed 
children

There is a much research around the 
reasons to why some of us are right handed 
and some of us are left. Interestingly, this 
research also tells us that a higher 
proportion of boys are more likely to be left 
handed than girls.

Given the gaps in attainment between boys 
and girls in the 2018 EYFS Profile data 
(especially in writing!), it is important that we 
reflect on our practice to ensure that we are 
supporting the needs of all of our children - 
including our left handed boys! 

Most children have a preference for using 
one hand or the other by the age of about 
18 months, and are usually ‘right or 
left-handed’ by about the age of three.

A recent UK study of unborn babies 
has found that handedness may 

actually develop in utero. About nine 
out of 10 unborn babies preferred to 
suck their right (rather than their 

left) thumb, and this hand 
preference was borne out later in 

life. 

Since 90% of the population is right-handed, 
left-handed children do experience some 
practical problems, for example:

● Left-handed children learning to write 
can sometimes write back to front 
(‘mirror’ writing).

● Books are joined down the left hand 
side which can create a lump making it 
hard for left handed children to write at 
the edge of the page. 

● Western writing runs from left to right 
and a left-handed person may ‘crab’ 
their hand in order to write without 
smudging the ink. 

● Some implements such as scissors are 
designed for use with the right hand 
(some tools can be dangerous if 
operated with the left rather than the 
right hand e.g. paper cutters and some 
saws).
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Supporting a left handed child

The first and most obvious point to make is never 
forcing a child to use a particular hand!

Resources: Consider the surfaces and 
implements which children are given to mark 
make with.  How frustrating must it be to wipe out 
your special marks with your hand as you mark 
make!  Whiteboards and pens are often causes of 
this.  Paper and mark making implements which 
give more resistance such as sugar paper and 
pencils can help alleviate this problem.  Having 
appropriate equipment available such as left 
handed scissors and mark making equipment 
which has a chunky and triangular grip will also 
help.  When using grip aid for pencil, ensure that 
they don’t reinforce only a right handed grip.

Modelling: For children being introduced to early 
letter formation and handwriting patterns, model 
this for both left and right handed children.  When 
left handed children are ‘skywriting’ they need to 
make away from bodies to make the’ curly 
caterpillar’ as opposed to right handed children 
who will move in and across.  The same approach 
should be taken activities such as knot tying.  For 
older children learning more complex skills such 
as how to tie shoe laces, modeling this in a mirror 
can allow the child to see the process from their 
perspective.

Left-handedness can have its perks! 
Left-handed people can be at an advantage in 
sports such as fencing and may have the 
advantage of taking a right-handed opponent by 
surprise because right-handed athletes are less 
used to playing against left-handed athletes.

While some children (and adults) use 
one hand exclusively for all tasks, others 
may swap depending on the activity.  For 
example, some children write with their 
left hand but may use a bat in their right - 
don’t assume that a child will use the 
same hand for all activities.  Spend time 
observing their specific preferences then 
offer your support accordingly.  You may 
have to alter how you offer different 
experiences if a child has a tendency to 
switch hands for different activities and 
equipment!
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Promoting the Love of 
Reading

Congratulations to the Winner of Promoting the Love of Reading Competition!

Thank you to everyone who took part in the Love of Reading competition we have had some 
excellent creative entries added to the Padlet which you can continue to access and add to.

Ford Preschool
are the winners of the Promoting the Love of Reading competition and will be presented with 

a years subscription to Northumberland Schools Library Service (worth £250). They have 
wholeheartedly immersed the children and their families in a vast array of literature and 
opportunities for reading. They were able to successfully demonstrate a flexible approach 

to engage hard to reach families and several unique ideas for engaging parents

Spittal Community First School take 2nd Place and will receive a signed book and 
print from Northumberland Author Helen Stephens.

Hirst Welfare Nursery take 3rd Place and will receive a basket of books donated by 
the library service.

Cubs & Kits (Berwick Children's Centre), Little Acorns Pre-school and Beverly's 
"Second to Mum Childcare" (Childminder) are runners up and will receive a book for their 

provision. 

All active participants who have shared ideas on the Promote the Love of Reading padlet will 
receive a certificate to celebrate their support. 

Well done and thank you to everyone who took part!

https://padlet.com/jill_prescott1/Promote_the_Love_of_Reading
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Promoting the 
Love of Reading 

With Boys!

Some thoughts for consideration to engage boys more in reading experiences… 

Take the lead from your boys - how does your book offer reflect the current interests and 
fascinations of your boys in fiction & non-fiction form?
Follow the home lead - what types of reading experiences do your boys like at home?
Provide positive male role models by inviting carers, colleagues and visitors from the 
community to come and share a story.
Reflect on your daily storytime sessions:

● Are the timings appropriate - in length and also where they sit in your daily routine?
● Is the area calm both visually & aurally to prevent boys from being distracted? 
● Consider the age of the children when deciding how many children are in the group?
● Do they offer opportunities for movement i.e. can children physically join in with 

stories?  Action stories, role play and moving on a journey stories are all good 
strategies.

● Where are boys positioned? Can they see easily and adjust their posture and 
seating/lying position when they need to? Do the furnishings in the area support this?

Make reading opportunities accessible and relevant to boys play - especially in the areas 
where they play most!
Choosing books for continuous provision - consult with your boys and respond to their 
choices when selecting your core books for the term/year.
Laughter is always successful with boys - are there humorous books available?
Our boys excel in technology - harness this by using ICT resources such as digital photo 
books or apps such as story creator & eBook creator to make and re-read books about the 
stories your boys create in their own imaginative role play and small world play. 
Parents - give top tips for sharing stories at home.  The Book Trust and Literacy Trust 
websites have some great ideas for sharing with parents.



Back To Contents page

Partners Page:
Request for Targeted 

Children’s Centre Service 
Process

Sure Start Children’s Centres (SSCC) provide universal services , widely known and 
identified as the ‘washing line’, which are open and accessible  to all  families in 
Northumberland. For families requiring  more  specialised and intensive support there is the 
Early Help Assessment process.  In Northumberland  our SSCC will have a greater focus 
on the ‘1001 Critical Days’ of a child's development from conception to age two period.  The 
Centres want to act early for children in this crucial period to prevent, wherever possible, 
escalation in to our early help and statutory social care services.  As part of this focus a new 
referral process becomes operational from 21st May, 2018. The process will be  used by all 
of our partners, but mainly  Social Workers, IROs, Health Visitors, Early Years Providers 
and Schools to request prevention and intervention services from SSCC. It does not  
replace the universal and  EHA processes but is the ‘jam in that sandwich’ which will 
endeavour to  prevent escalation or help to get a timely referral  into the EHA process.  All 
Children's Centre localities have prevention groups that agencies can refer into using this 
process and include groups focussing  on:- 

● Attachment
● additional vulnerabilities and pre- diagnosis
● speech and language
● Transitions

This will also be the process for referring in to our specialist intervention group work (0-6 
year olds) on 

health/ obesity and healthy lifestyles (HENRY)
parenting (Incredible Years)
domestic abuse ( Freedom and Recovery Toolkit)

The Early Help Locality Managers and their teams can be contacted for more information  
or to attend team meetings with a presentation to explain the referral process in detail  the 
referral forms and the Prevention and Intervention pathway can be accessed by following 
this link 

Please contact your Early Help Locality Manager direct for further information.

http://www.northumberland.gov.uk/Children/Family/Childcare/Sure-Start-children-s-centres-in-Northumberland.aspx
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Early Years Team 
Contacts

Central Team
David Street - Commissioner of Early Years & Primary
david.street@northumberland.gov.uk 
Tel: 01670 622744
Mob:  07500125980
 
Katie Watson - Early Years Advisor 
katie.watson@northumberland.gov.uk 
Tel: 01670 622806
Mob: 07949393039
 
Eve Sinclair - Early Years Development Project Manager
eve.sinclair@northumberland.gov.uk 
Tel: 01670 622726
Mob: 07917070970
 
Theresa Iley - Early Years Sustainability & Workforce 
Manager
theresa.iley@northumberland.gov.uk 
Tel: 01670 622743
Mob: 07824476543

Julie Beattie - Early Years Inclusion Consultant
julie.beattie@northumberland.gov.uk 
Tel:- 01670 841143
Mob:- 07768335879
 
Lesley Kelly - Early Years Administrator 
lesley.kelly@northumberland.gov.uk 
Tel: 01670 622739

Sophie Downing - Early Years Administrator
sophie.downing@northumberland.gov.uk
Tel: 01670 

Early Years Consultants
Rosy Dickinson - Early Years Consultant
rosy.dickinson@northumberland.gov.uk
Tel: 07966 336990

Claire Johnson - Early Years Consultant
claire.johnson02@northumberland.gov.uk
Tel:07554 417696

Kay Summers - Early Years Consultan
kay.summers@northumberland.gov.uk
Tel: 07464494398

Early Years & Childcare Development Workers
Maureen Doherty - Early Years and Childcare 
Development Worker 
maureen.doherty@northumberland.gov.uk 
Mob: 07768066870

Julie Murray - Early Years and Childcare 
Development Worker 
julie.murray@northumberland.gov.uk 
Mob: 07876132318 

Jill Prescott - Early Years and Childcare 
Development Worker
jill.prescott@northumberland.gov.uk 
Mob: 07768066931

Diane Williamson - Early Years and Childcare 
Development Worker 
diane.williamson@northumberland.gov.uk 
Mob: 07785773921

You can also contact us on our 
Facebook page - Northumberland 
Early Years Providers using this link

mailto:david.street@northumberland.gov.uk
mailto:katie.watson@northumberland.gov.uk
mailto:eve.sinclair@northumberland.gov.uk
mailto:theresa.iley@northumberland.gov.uk
mailto:julie.beattie@northumberland.gov.uk
mailto:lesley.kelly@northumberland.gov.uk
mailto:sophie.downing@northumberland.gov.uk
mailto:rosy.dickinson@northumberland.gov.uk
mailto:claire.johnson02@northumberland.gov.uk
mailto:kay.summers@northumberland.gov.uk
mailto:maureen.doherty@northumberland.gov.uk
mailto:julie.murray@northumberland.gov.uk
mailto:jill.prescott@northumberland.gov.uk
mailto:diane.williamson@northumberland.gov.uk
https://www.facebook.com/groups/961277704015894/

