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The SENCo role is a strategic one working with 

the senior leadership to review and refresh 

the SEND provision and then with the 

classroom/subject teacher to review its 

practice ensure every child with SEND gets the 

personalised (and appropriate) support that 

they need.



The role involves:

➢ overseeing day-to-day operation of school’s SEND provision;

➢ coordinating provision for children with SEND;

➢ liaising with designated teacher where a Looked after Child has SEND;  

➢ advising on graduated approach to SEND Support;

➢ advising on use of delegated budget/other resources;

➢ liaising with parents/carers of children with SEND;

➢ links with other education settings and outside agencies;

➢ liaising with potential next providers of education;

➢ working with head and governors on Equality Act; and 

➢ ensuring that SEND records are up to date.

What does this mean for SENCos?



‘The SENCo must be a qualified teacher working at 
the school.  A newly appointed SENCo must be a 
qualified teacher and, where they have not 
previously been the SENCo at that or any other 
relevant school for a total period of twelve months, 
they must achieve a National Award in Special 
Educational Coordination within three years of 
appointment.’ 

(Code of Practice, 6.85).

Remember – still…



‘The classroom teacher plays a central role 
constantly reviewing and monitoring progress and 
setting targets for the child.’ 

(Code of Practice, section 6.45-6.56)

Classroom and subject teachers are at the heart of 
the new SEND Support system, driving the 
movement around the four stages (assess, plan, do, 
review) of action with the support guidance of the 
SENCo and specialist staff. 

What does this mean for teachers?



The classroom teacher should:

➢ Focus on outcomes for the child: be clear about the outcome 
wanted from any SEND support

➢ Be responsible for meeting special educational needs: use the 
SENCo strategically to support the quality of teaching,  
evaluate the quality of support and contribute to school 
improvement

➢ Have high aspirations for every student: set clear progress 
targets for students and be clear about how the full range of 
resources are going to help reach them

➢ Involve parents/carers and students in planning and 
reviewing progress: seek their views and provide regular 
updates on progress



➢ Remember, no amount of intervention will make up 
for poor quality teaching

➢ Analysis of progress and provision for support should 
be driven by subject/specialist knowledge

➢ Teachers should set a clear date to check progress 
and evaluate the support and have open 
conversations with parents/carers about what 
support is intended to achieve, how they will know 
whether it has worked and what they will do next if 
it hasn’t  

Inclusive analysis and provision…



What the reforms means for Headteachers:

➢ Should take overall responsibility for implementing the SEND 
reforms

➢ Ensure that the SENCo is able to influence strategic decisions about 
SEN

➢ Ensure the wider school community understands the implications of 
the reforms for whole school improvement (from governors to 
classroom teachers and teaching assistants)

➢ Put in place arrangements to ensure parents /carers are regularly 
engaged in discussions about the progress of their child (at least 
three times a year)

Also worth remembering…



What the reforms mean for Headteachers:

➢ Ensure a process is in place for involving 

parents/carers and young people in reviewing 

provision and planning for those currently on school 

action/plus and any newly identified students with 

SEND

➢ Develop relationship with post 16 providers and 

explore how you will support students with SEND with 

their transition to post 16 education

Also worth remembering…



➢ Can the school send my child home to ‘cool off’ or ask me to 
collect my child from school (to prevent exclusion and as 
long as I agree)? 

➢ No! This is a common myth.

➢ Fact: Unofficial or informal exclusions (like sending a student 
home to ‘cool off’) are illegal – even if the parent agrees. 

➢ Law: “Exclusion from Maintained Schools, Academies and 
student Referral Units in England” is the statutory guidance 
that confirms this (in paragraph 13).

What must the school or college do?



➢ Never has the curriculum offer been more important.

➢ A limited curriculum offer will hamper individuals 
progression to adulthood and also potentially have 
significant impact on Progress 8 outcomes.

➢ The curriculum should reflect the need of the 
individual cohort/school; not be driven by external 
measures.

➢ The additional weighting for English and Maths mean 
that additional supported learning pathways are 
important to be maintained.

So what does this mean for us?  (1)



➢ The measure also allows students to study up to three high 
quality non-GCSE qualifications.

➢ For example Catering BTEC Level 2 is a much more 
accessible and appropriate course, for some than Food & 
Nutrition GCSE and equally weighted.

➢ Progress 8 does not make it mandatory for students to take 
eight qualifications or for all the qualifications they do take 
to be GCSEs.  

➢ However schools will be under pressure and should be wary 
of a ‘0’ in any component having a significant impact on the 
Progress 8 score.

➢ Personalisation of pathways into adulthood is still important 
to keep at the forefront of thinking.

So what does this mean for us?  (2)



➢ The DfE explicitly state that they want every student to 
fulfil their potential, and take the qualifications that will 
allow them to achieve their goals and move on to their 
chosen next stage of education or training.  

➢ They recognise that for a small minority of students, 8 
qualifications may not be appropriate.  

➢ They expect schools to help students to choose the right 
qualifications, and the right number of qualifications.

See more at: 
http://www.nasen.org.uk/newsviews/News/News.concerns-about-progres
s-8.html#sthash.i8aHdmZJ.dpuf 

So what does this mean for us?  (3)

http://www.nasen.org.uk/newsviews/News/News.concerns-about-progress-8.html
http://www.nasen.org.uk/newsviews/News/News.concerns-about-progress-8.html


➢ The DfE are also very clear about the fact that there 
will be a small number of students that are unlikely to 
be recognised in the Progress 8 measure; because 
their particular needs mean that they cannot enter any 
GCSEs or high value vocational qualifications.

➢ To support these students the DfE publish a range of 
additional information in the performance tables, for 
example, destination measures. 

See more at: 
http://www.nasen.org.uk/newsviews/News/News.concerns-about-progress-
8.html#sthash.i8aHdmZJ.dpuf 

So what does this mean for us?  (4)

http://www.nasen.org.uk/newsviews/News/News.concerns-about-progress-8.html
http://www.nasen.org.uk/newsviews/News/News.concerns-about-progress-8.html


➢ This is why I see the NEETs figure are one of the most 
important measures of an inclusive school.

➢ In preparation for adulthood the top priority for the 
small number of students who are not recognised in 
the Progress 8 measure has to be post-16 pathways.

➢ Although we should never ‘do anything for Ofsted’; 
they always refer to the age and starting point of 
individuals, demonstrating a positive post-16 pathway 
is a vital part of personalising provision for the 
individual students concerned.

So what does this mean for us?  (5)



➢ Teachers have a renewed responsibility and 
accountability for the progress and development of all 
students in their class, including where students access 
support from TAs or other specialist staff.

➢ The key to this is about developing an inclusive QFT 
model.

➢ In schools where responsibility is ‘abdicated’ to ‘SEN 
teams’ there will be significant challenge; however our 
whole-school approach has developed over 10 years and 
works well – so it can be done!

➢ No amount of intervention can make up for poor quality 
teaching.

Quality First Inclusive Teaching…



➢ Ensure that all analysis/impact measures/data is done 
inclusively…

➢ Change cultures of segregation in your settings – start 
with analysis, as part of a whole-school approach…

➢ Ensure that the highest aspirations are for all…
➢ Be clear about how targets will help students develop 

and prepare for the next stage of their education and 
for adulthood…

➢ Engage in metacognative approaches with students – 
see Student Passports (for example see 
www.gdmorewood.com)

Have high aspirations for every young person…



➢  Why do you do 
certain 
interventions?

➢  How do you know 
they are effective?

➢  What is the 
impact?

➢  Do they dovetail 
with whole-school 
provision?

➢  How to you track 
progress?

Measuring Impact…



➢ Above all – remember to be… 

➢   adaptable, 

➢   innovative, 

➢   empathetic,

➢   and ... open minded.

➢ Remember that not one strategy fits all … but strategies for 
one may well benefit others … think about the individual as 
part of the whole picture.

Personalisation not normalisation…





➢ Work in partnership – proper co-production takes time 
– not overnight!

➢ Ensure that the young person is central to everything – 
proper engagement not ‘lip-service’!

➢ Ensure documentation and information is easy to 
understand and clear – no need for complex policies!

➢ Get a good understanding of the law!

➢ Work on developing a ‘solution-focussed’ mind-set 
driven by positive outcomes for all…

Key messages…

www.gdmorewood.com PRIVATE & CONFIDENTIAL



1. Remember that our goal is success, not 
process.

2. Reform and education innovation must be 
addressed in the context of universal principles 
of human nature.

3. Remember that education does not equal 
salvation.

4. We should always remember to whom we are 
accountable.

Four Essential Principles for Education Success

Thomas A. Hinton 







Bullying and Disability what needs to be done!

➢ Create a school culture that does not accept bullying - Respect

➢ Monitor and record all incidents

➢ Develop an understanding of oppression and its impact 
historically

➢ Develop an understanding of what disabilist bullying leads to

➢ If an incident occurs stop the lesson/activity and discuss it

➢ Fully involve student-peer mediators, bully busters, Form and 
Year Councils

➢ Staff to model the behaviour they expect

➢ Share what you are doing with local community and 
parents/carers



http://filipspagnoli.files.wordpress.com/2009/06/discrimination1.jpg




➢  It ain’t what you do it’s the way 
that you do it…

➢  So how do you spend to ‘get 
results’?

➢  Or, what does the evidence say is a 
good investment or a poor 
investment for your students?

➢  It ain’t what you spend but the way 
that you spend it… what works for 
one, may not for others!

The ‘Bananarama’ Principle…

Quoted from Prof Steve 
Higgins



➢ Make the verbal curriculum more visual 
(see Visuals)

➢ Make the abstract curriculum more concrete 
(see Graphic organisers)

➢ Develop interactive and collaborative teaching 
and learning (see Collaborative activities)

➢ Think about the language demands of the 
curriculum (oral and written) and provide 
models  (see Modelling)

Key EAL pedagogy…(1)

https://eal.britishcouncil.org/teachers/great-ideas-visuals
https://eal.britishcouncil.org/teachers/great-ideas-graphic-organisers
https://eal.britishcouncil.org/teachers/great-ideas-collaborative-activities
https://eal.britishcouncil.org/teachers/great-ideas-modelling


➢ Use drama and role play (see Drama and role play)

➢ Provide opportunities for exploratory talk 
(see Collaborative activities)

➢ Ensure home languages are valued and used 
(see Using learners' first language ability)

➢ Provide opportunities to talk before writing 
(see Language drills)

➢ Support through key phrases and structures rather 
than key words (see Scaffolding)

Key EAL pedagogy…(2)

https://eal.britishcouncil.org/teachers/great-ideas-drama-and-role-play
https://eal.britishcouncil.org/teachers/great-ideas-collaborative-activities
https://eal.britishcouncil.org/teachers/great-ideas-using-learners-first-language-ability
https://eal.britishcouncil.org/teachers/great-ideas-language-drills
https://eal.britishcouncil.org/teachers/great-ideas-scaffolding-learning


Evidence Based Learning Strategies

➢ Spaced Practice

➢ Retrieval Practice

➢ Elaboration

➢ Interleaving

➢ Concrete Examples 

➢ Dual Coding

The Learning Scientists - www.learningscientists.org 

http://www.learningscientists.org/


Is a picture worth a thousand words?

➢ A good strategy for supporting students with SEND is a 
good strategy for all. The use of visual supports should be 
no exception.

➢ Historically, there have been cases where good ideas and 
evidence becomes twisted into a harmful myth – 
‘learning styles’ being a recent example. 

(http://www.learningspy.co.uk/featured/just-semantics-subtle-but-important-misu
nderstandings-about-learning-styles-modalities-and-preferences/) 

http://www.learningspy.co.uk/featured/just-semantics-subtle-but-important-misunderstandings-about-learning-styles-modalities-and-preferences/
http://www.learningspy.co.uk/featured/just-semantics-subtle-but-important-misunderstandings-about-learning-styles-modalities-and-preferences/


What the research suggests…

➢ Research undertaken by Mayer et al (1996) found that 
accompanying visuals with a short summary (no more 
than 50 words) is more favourable to learning and 
retaining information than longer explanations with 
accompany visuals. 

➢ This is a simple and positive inclusive strategy for all.



Combining visuals and words is a good 
investment in learning. 

(Mayer & Anderson, 1992)

Schneider and Goldstein (2010) considered the use of social 
stories and visuals to support behaviour for young people 
with autism. 

Their resultant paper suggested that social stories are 
effective in improving on-task behaviour, particularly when 
pupils are given a visual schedule of the key steps in a story.



A good strategy for learning 
transcends social and academic areas 
and can work at home and in school.



➢  Research (Higgins et al) demonstrates that how Teaching 
Assistants are used can be extremely effective in narrowing 
gaps in attainment

➢  It is important that TAs don’t simply do thinks for a young 
person and create a ‘learned helplessness’; but are 
pro-active in using evidence-based techniques that are 
proven

➢  This may require a ‘new way of working’, but is essential in 
order to meet modern need and work effectively in 
partnership with teaching staff

➢  Let us consider two ‘high impact’ methods: feedback & 
meta-cognition & self-regulation 

Making an impact in a new way…



Effective Feedback - Very High Impact  (low cost) 

(from Education Endowment Foundation - http://educationendowmentfoundation.org.uk/toolkit) 

Research suggests that providing effective feedback is
challenging. To be effective, it should be:
 
• About challenging tasks or goals rather than 

easy ones
• Given sparingly so that it is meaningful;
• About what is right more often than about 

what is wrong
• Specific, accurate and clear, e.g. not just 

“correct” or “incorrect”
• Provide examples of what is correct and not 

just tell students when they are wrong
• Encouraging and supportive of further effort 

without threatening a learner’s self-esteem



Improving student performance

If our aim is to improve student performance, 
not just measure it, we must ensure that 
students know the performances expected of 
them, the standards against which they will be 
judged, and have opportunities to learn from the 
assessment in future assessments.

(Grant Wiggins, 2002)



What is feedback?
➢ Feedback is information about how we have 

performed in relation to a stated goal

➢ Feedback tells us what did or did not happen:

You were aware of where other players were 
positioned and made use of that knowledge when 
you had to dispose of the ball.



What is effective feedback?
Effective feedback provides:

➢ information about what happened or was done

➢ an evaluation of how well or otherwise the action or 
task was performed

➢ guidance as to how performance can be improved



An example of effective feedback
You were clearly aware of where other players were 

positioned because you were constantly looking 
around you, and you made very good use of that 
knowledge when you had to dispose of the ball. You 
made sure that you selected a player who was free of 
an opponent or in a good position from which she 
could shoot for goal. Sometimes, though, your 
disposal was not accurate and the other player 
missed the ball. At training tomorrow we’ll do some 
drills to focus on improving ball disposal.



Principles of effective feedback

➢ Is specific and avoids vague comments

➢ Is varied in its method of application

➢ Uses models showing desired outcomes

➢ Shows a valuing of student work

➢ Uses marks or grades only some of the time

➢ Provides time for students to act upon advice

➢ Enables students to know how they will benefit



When does feedback occur?
➢ Feedback can occur at any point in the learning cycle:

 – while students are working on a task

 – while students are presenting a task

 – at the end of the task



Features of effective feedback 

➢ Acknowledges success and provides an indication in 
several areas where improvement could occur

➢ Is accessible – must be able to be read and 
understood

➢ Students are made aware of the purposes of 
feedback



Effective feedback in action (1)
➢ Teacher comments should focus on improvement 

in future tasks

➢ ‘Comments like “Use paragraphs!” are useless – if I 
knew how to use them, I would have done so.’

➢ Effective comments are clear, succinct and related 
to the specific learning intention



Effective feedback in action (2)
➢ There is no one appropriate way of providing 

feedback to students

➢ Rather, the nature of the task and the context of the 
work in the particular learning area should 
determine the form in which the feedback occurs

➢ In some learning areas, moderate and focused praise 
is essential in building student self-confidence



Effective feedback in action (3)

➢ Peer correction can be an effective strategy

➢ Peer assessment/feedback needs practice and teacher 
guidance

➢ Peer assessment/feedback helps make students more 
reflective of their own work

     



Effective feedback in action (4)

➢ Some learning areas require ongoing and regular 
student-teacher dialogue, with feedback to guide 
students through smaller key developmental steps

➢ In other learning areas, keeping the balance 
between feedback about content or knowledge and 
feedback about process is crucial as feedback often 
needs to correct key misunderstandings



Effective feedback in action (5) 

➢ When giving verbal feedback, use of a positive 
tone of voice, with regular indications that the 
teacher is listening, enables the students to feel 
at ease and to be willing to actively participate in 
the dialogue

➢ Avoid damaging self-esteem – concentrate on the 
task rather than the student   



Possible feedback strategies (1)

➢ Work with students to ensure understanding of the 
meaning and application of assessment criteria prior 
to their commencement of a task

➢ Use wall displays and checklists which identify what 
is being sought in the learning

➢ Give verbal feedback while students work on a task
➢ Model the standard of work required and frame 

feedback in relation to this
➢ Ask older students to maintain learning journals and 

model ‘good practice’



Possible feedback strategies (2)

➢ Develop agreed symbols for annotating student 
work, to focus on improving work

➢ Where appropriate, use self-adhesive notes to give 
quick feedback, without devaluing the student’s 
work, especially in the case of major projects

➢ Encourage older students to write a learning 
intention at the outset

➢ Consciously focus on highlighting successes
➢ Use marks or grades sparingly, not constantly
➢ Make use of student self-assessment or peer 

assessment



Metacognition & Self-Regulation – High Impact (low cost)

Research suggests that:
 

• Teaching approaches which encourage learners to 
plan, monitor and evaluate their learning have 
very high potential, but require careful 
implementation.

• Teach students explicit strategies to plan, to 
monitor and to evaluate their learning and give 
them opportunities to use them with support and 
then independently.

• When using approaches for planning, ask students 
to identify the different ways that they could plan 
(general strategies) and about the best approach 
for a particular task (specific technique).

• Monitoring involves identifying the key steps they 
need to be aware of as they go through a task to 
keep it on track – where might this go wrong; what 
will be the difficult parts …

(from Education Endowment Foundation - http://educationendowmentfoundation.org.uk/toolkit) 



Helping students to self-regulate

Learning-to-learn

Metacognition



Definitions

➢ Metacognition - literally “beyond knowing”, knowing 
what one knows and doesn’t know - promoting a 
student’s ability to self-monitor levels of 
understanding and predict how well (s)he will do on a 
particular task

➢ Self-regulation - students monitoring their own 
comprehension and assessing their own abilities 
without teacher help



Metacognition

➢ Most closely associated with a teacher’s instructional 
practices

➢ The teacher’s metacognitive practices, if done 
effectively, can lead to student self-regulation

➢ We need to think carefully about language and 
communication to facilitate this



Self-Regulation
➢ A process in which a person actively searches for 

relationships and patterns to resolve contradictions 
or bring coherence out of a set of experiences

➢ Contradictions lead to disequilibrium, 
accommodation, and assimilation

➢ Self-regulation begins with exploration, and 
progresses through invention and application

➢ The work of self-regulation calls for students to 
identify patterns, draw of inferences, and make 
comparisons

➢ Self-regulation is essential in order to increase both 
declarative and procedural knowledge



Declarative knowledge involves knowing 
THAT something is the case - that J is the 
tenth letter of the alphabet…

Procedural knowledge involves knowing HOW 
to do something - ride a bike, for example…



Solid Evidence

➢ There is ample evidence to show that metacognition 
and self-regulatory practices aid significantly in student 
learning  (EEF Toolkit)

➢ Heuristic approaches are often considered the best*, 
and each student has his or her own

➢ Highly effective if integrated into a course (e.g., 
students talk about practices)

*not to be taken as ‘the only way’!!!



Instructional Strategies - 1

➢ Make students aware they are responsible for their own 
learning

➢ State objectives or learning outcomes (potential conflict?)

➢ Provide practice tests and homework (where appropriate)

➢ Provide guided practice before homework

➢ Have students participate in complex tasks such as 
presentations and report writing



Instructional Strategies - 2

➢ Monitor student progress; provide feedback

➢ Distinguish deep and surface learning

➢ Promote reciprocal teaching and reading

➢ Provide info about reading techniques

➢ Teach content in multiple contexts - reading, 
discussion, labs, demos, presentations

➢ Provide abstract representations



Instructional Strategies - 3

➢ Address preconceptions 
➢ Identify relevant knowledge and skills
➢ Explicitly define and characterise metacognitive and 

self-regulatory approaches
➢ Teach mastery skills - provide information about study 

skills, time and effort
➢ Set high expectations for student performance



Instructional Strategies - 4

➢ Use mnemonics
➢ Informal assessment should focus on making students’ 

thinking visible to both teachers and students
➢ Encourage reflection and revision
➢ Provide timely and useful feedback 
➢ Planning for instruction should include an analysis of 

required knowledge and skills required for problem 
solving



Self-Regulatory Strategies - 1

➢ Compare performance against a set of performance 
standards (e.g., salient behaviours)

➢ Compare performance against stated objectives
➢ Predict outcomes on various tasks
➢ Reciprocal reading
➢ Reciprocal teaching



Self-Regulatory Strategies - 2

➢ Note failures to comprehend 

➢ Practice tests

➢ Planning ahead - apportion time and memory

➢ Promote active listening

➢ Analysis of problem solving - explain what was done 
and why



➢ Planning

➢ Monitoring

➢ Evaluating

➢ Resourcing

➢ Grouping

➢ Note taking

➢ Pre-testing

➢ Complex tasks

Simple Strategies

➢ Summarizing
➢ Deduction/induction
➢ Concept mapping
➢ Peer instruction
➢ Elaboration
➢ Socratic dialogues
➢ Graphical organizers



Small Group Tuition - High Impact
Research suggests that:
 

• Intensive tuition in small groups is very effective;

• Students can be grouped according to current 
level of attainment or specific need;

• It is important to assess students’ needs 
accurately and provide work at a challenging 
level with effective feedback and support;

• The cost effectiveness of one-to-two and 
one-to-three indicates that greater use of these 
approaches would be productive in schools;

• Professional development and evaluation are 
likely to increase the effectiveness of small 
group tuition;

(from Education Endowment Foundation - http://educationendowmentfoundation.org.uk/toolkit) 



Peer Tutoring – Very High Impact (low cost)
Research suggests that:
 

• Activities should be sufficiently challenging 
for the tutee that they can benefit from the 
tutor’s support but not too difficult that 
they cannot succeed with support;

• There are several different approaches to 
peer-tutoring which make different 
demands on the teacher(s) organising the 
pairs and on the tutors and tutees;

• Reviewing challenges and successes with 
tutors will improve their skills and learning;

• Relatively short but intensive periods of 
tutoring over 4-10 weeks are likely to be 
more effective than for a longer period with 
more routine sessions;

(from Education Endowment Foundation - http://educationendowmentfoundation.org.uk/toolkit) 



➢ Develop a new way of supporting students and 
teacher’s understanding

➢ Lots of different ideas, but our Student Passports have 
been hugely successful

➢ Here is a short film explaining why…
➢ Based on ‘high impact’ research; engages students in 

‘learning to learn’ - metacognative approaches … and 
(most importantly?) …

Using Metacognition with Student Passports



➢ Keeps the young 
person central to 
provision

➢ Essential as part of 
our student centred 
approach

➢ A useful tool to 
engage 
parents/carers

Student 
Passport

Teacher

Teaching 
Assistant

Parent/ Carer

Student 
/Learner



➢ It is very easy to look at things you cannot do and 
focus on them…

➢ Think back to the key themes in making the learning 
partnerships more effective:

➢ Passports to support learning and participation

➢ Use of data to increase understanding

➢ Development of Daily Record Sheets to inform provision

➢ Use of Feedback and Metacognition

It is important to create a ‘can do’ 
attitude amongst staff…



Establishing a positive ethos
➢ Being a positive as possible and working in a ‘solution 

focused’ manner is important

➢ Whilst remembering that the learner should be central 
to all decision making

➢ Questions to keep in the forefront are:
➢ What can we do to solve this?

➢ How can we do this differently?

➢ What are the outcomes for the learners?

➢ How can we demonstrate progress/impact?



Positive messages…ESSENTIAL!

➢ Postcards…Letters…E-mails…Texts…etc…
➢ Any positive contact home is immensely powerful

➢ Often schools get into negative spirals 

➢ Establish one or two positive mechanisms [some at 
relatively low cost] and see what the impact is?

➢ Never forget how you feel when you are praised

➢ Providing positive feedback to learners and 
parents/carers is a powerful part of supporting the 
progress of individual learners



Gareth D Morewood
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