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Dear reader,

Happy new year!  We hope you all had a lovely Christmas break and are feeling 
re-energised for the new and busy term ahead. 

This special edition of the E-Mag focuses on inclusive practice and SEND in the 
early years. We have articles from practitioners, members of the Early Years 
Team and colleagues from other teams in Northumberland County Council. 
This magazine will cover many areas of inclusion and provide you with 
resources, strategies and advice to help support and develop your inclusive 
practice.

We hope you enjoy reading this edition and share it with the other professionals 
you work with. We would welcome any feedback you have so please take some 
time to complete our 60 SECOND SURVEY so we can make the E-Mag even 
better for you.

If anyone would like to feature in future editions, please contact a member of 
the Early Years Team.

Kind Regards,
The Early Years Team

In this issue...
How inclusive is your 
practice?

Are we on the right track?

SENCo network meetings

You can’t outrun a bad diet!

Reviewing your practice

Effective transitions

Effective transitions in 
practice

Language assessment update

English as an Additional 
Language, inclusion in 
practice

Ask the expert, EAL

Making British Values Visible

Ask the Team

Welcome to the spring term edition of the 
Northumberland Early Years E-Magazine.

https://goo.gl/forms/Zl7WxjKDYcrnyvIr1


How inclusive is your practice?... 
H

ow
 Inclusive is your practice?
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“Practitioners must consider the individual needs, interests, and stage of development of each 
child in their care, and must use this information to plan challenging and enjoyable experience for 

each child in all of the areas of learning and development.”
(Statutory Framework for the Early Years Foundation Stage)

This should be provided through:

• A good quality consistent approach across the early years settings, so that every child makes good 
progress and no child gets left behind. 
• A secure foundation through learning and development opportunities which are planned around the needs 
and interests of each individual child and are assessed and reviewed regularly.
• partnership working between practitioners and with parents and/or carers. 
• equality of opportunity and anti-discriminatory practice, ensuring that every child is included and supported.

This forms the foundations of ‘Quality First Teaching’ (QFT), 
which means that all practitioners have high aspirations and 
expectations for all children. The Northumberland Early Years 
team promote the ‘Observation, Assessment and Planning 
cycle’ (OAP).  This is an integral part of assessing an individual 
child’s learning and development.



… How inclusive is your practice?
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Using the OAP cycle will enable you to identify when a child needs anything additional to or different from what you 
are currently providing them. At this point you will need to begin the graduated approach.

In the Special Needs Code of Practice 0-25, 2015 it states that:- 

‘Where a setting makes special educational provision for a child with SEN they should inform the parents and a 
maintained nursery school must inform the parents. All settings should adopt a graduated approach with four 
stages of action: assess, plan, do and review.’ 

Many factors should be considered when differentiating teaching and learning. This begins with the unique child. 
Finding information about the child through observations, conversations and discussions with parents enables the 
practitioner to discover their strengths, interests, likes and difficulties. This information should be the foundation for 
the differentiated approaches you take to give a child any teaching that is additional to or different from their peers.

See Northumberland Local Authority Guidance for Early Years Special Educational Needs and Disability (SEND) practice: 

http://northumberlandeducation.co.uk/wp-content/uploads/2017/06/Early-Years-SEND-Interventions-Final.pdf


Are we on the right track?
Are w

e on the right track?
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On the next page is the ‘Inclusion Flowchart’ which will help you to track the next steps to take. Auditing your 
Quality First Teaching around the four themes of the EYFS; the unique child, positive relationships, 
enabling environments and learning and development, will help you to identify where adaptations and 
changes can be made to ensure the child’s needs continue to be met.

Within the Inclusion Flowchart you will find hyperlinks that will lead you to supporting documents to assist your 
auditing and help provide strategies to enhance your inclusive practice for specific needs.



Are we on the Right Track?
Are w

e on the Right Track?
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Click here for the Northumberland Education Early Years SEND Tab (resources, assessments and documents) 

Inclusion Flowchart
OAP Cycle

Key Person has concerns
Share concerns with SENCO

SENCO issue and Inclusion Pathway, Notice and Adjust and Summary Assessment Prompts

Inclusion Pathway
Practitioner to complete and obtain parental consent

Notice and Adjust
Practitioner to record initial actions taken and their outcome.

APDR Cycle
Summary Assessment Prompts

Discuss and agree with SENCO timescale for period of observation

Social, Emotional and Mental Health   Communication and Interaction   Cognition and Learning    Sensory and/or Physical Needs
Use assessment tools where available (see link below)

Summative Assessment Completed
Share with SENCO

Parent Questionnaire
Discretion advised (discuss with SENCO)

Inclusion Wheel
Complete with SENCO and parents, setting specific actions, strategies and interventions

Action Review Record
Review the actions, strategies and interventions set

Practitioner to prepare a new summative assessment

http://northumberlandeducation.co.uk/eyfssend/


SENCo Network Meetings 2018
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To start the new year we 
are introducing SENCo 
network meetings for all 
PVI settings and 
childminders across the 
county. 

These meetings will allow 
SENCo’s to build 
connections, share practice 
and overcome issues using 
each others’ support and 
advice. 
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We plan for these network meetings 
to be as helpful as possible, to 
support all SENCos with their 
inclusive practice and the individual 
needs of children.

Please complete the form attached, 
following the link below:

SENCo Network Meetings Form

.

This will help the Early Years 
Inclusion Consultants to plan the 
first meeting and put forward 
ideas for subsequent networks.  

The form will be available to 
complete until 2nd March 2018.

Details of the first SENCo 
network meeting will then be 
sent out. The first meeting will 
take place in the Summer Term.

Meetings will then follow on a 
termly basis.

Many Thanks,

Rosy Dickinson & Julie Beattie
Early Years Inclusion Consultants

https://goo.gl/forms/cc3M4PjyFeqcL0or1


You Can’t Outrun a Bad Diet! 
You Can’t O

utrun a Bad D
iet!

As with many people setting 
new year resolutions, last 
January I decided enough 
was enough...2017 would see a 
fitter and healthier me.  
Inspired by friends and 
family who had taken up 
running this was what I set 
out to do, setting myself a 
short term target of running 
a 5k (I couldn’t even run for a 
bus at this point!) and a 
longer term target of running 
the Great North Run.

It was hard physically and trying to 
fit it in around work and family life 
was tricky, but my motivation to 
keep going was the immediate 
rewards I started to see.  I was 
feeling better physically and having 
dedicated time on my own gave me 
the chance to mentally recharge.  
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I’d also made the shift from my 
children asking “why are you 
wearing those clothes Mummy” to 
Mummy going for a run just being 
the norm for our family.  Not only 
was I feeling better in myself, I 
also felt like I was being a good 
role model for my two girls.

While I was running, it was a great 
time to reflect.  Each time I ran I 
thought about the target I’d set 
myself. 

How would I feel once I’d 
achieved it?  Would I have the 
motivation to continue afterwards?  
I didn’t want all this hard work to 
go to waste and my levels of 
well-being simply reverting back to 
how they were in January.  This 
made me think about the longer 
term impact, and how this relates 
the targets and ‘interventions’ we 
set for children.  



… You Can’t Outrun a Bad Diet!
…

 You Can’t O
utrun a Bad D

iet!

My intervention was running, but I 
knew once it stopped my progress 
would either stop or even worse, 
regress, because I wasn’t really 
adopting this lifestyle change into 
other areas of my life - especially 
my diet!  I suppose what I’m asking 
is, is it the same for the children in 
our settings?  Will the intervention 
alone ever be enough?  It may be 
the boost that a child needs to 
‘catch up’, or give them the skills 
and knowledge they need to 
achieve a target set in the short 
term, but without a daily diet of 
quality first teaching, are children 
able to access the personalised 
curriculum they need to reach their 
full potential in the longer term?  

In September 2017 I ran further 
than I’d ever run in my life and 
completed the Great North Run.  I 
felt incredibly proud and all of the 
hard work of the past nine months 
had paid off.  
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Unfortunately my fears about 
keeping it up after the GNR were 
realised and I’ve had a bit of a 
slump.  Of course the impact is now 
not so good!  However 2018 is 
another new year.  At the time of 
reading this edition of the 
E-Magazine my feet WILL be back 
hitting the roads of Northumberland.

Every new year brings with it a 
reinvigorated commitment to 
being the best we can be.  As 
well as being a time for 
resolution, a new year brings an 
opportunity to reflect on all of the 
things we have done so far and 
how things can be made even 
better.  The real challenge for us 
as practitioners is identifying how 
we can meet the needs of every 
child through a high quality ‘daily 
diet’ of personalised learning 
experiences before we resort to 
the intervention.  Only then can 
we be sure that the impact on 
children’s long term progress will 
be sustained.

Kay Summers
Early Years Consultant



Reviewing your practice… 
Review

ing your practice…
 

Sometimes Quality First Teaching 
may need to be enhanced with 
specific actions  extended for some 
children. The Northumberland 
Early Years Inclusion Toolkit may 
have been initiated and an 
inclusion wheel completed with 
actions, strategies and 
interventions set out on the inner 
circle.  

It is important that when deciding 
and agreeing  these actions with 
others (key person, SENCo, 
parents/carers) and the ‘child’s 
voice’, that they are appropriate, 
achievable and aspirational 
enough.  

How you aim to achieve the targets 
can be set out using a SMART 
approach - specific, measurable, 
achievable, realistic and time 
bound.  To support you further in 
doing this, the Early Years Inclusion 
Team have continued to develop 
the NEYIT to include approach.  
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The inclusion documents give a 
broad view of the child and during 
reviews it can look like a child has 
not made  progress as the focus is 
often on a long term goal.  

The document clearly records the 
support that is in place and the 
progress that has been made in a 
measurable way.  This is very 
helpful when gathering evidence 
for a child.  I have shared the 
document with the other 
practitioners in the team and they 
all agree that it is a useful 
document and I will be using it at 
the next review for a child that 
attends our setting.

April Orr
West End Pre-School

Bedlington 

Why not try it for yourself using 
the activity on the next page.

We gave one setting an 
opportunity to trial the new tool, 
the Action Review Record.  April 
Orr, manager and SENCO from 
West End Pre-School has given 
her feedback here.

Our setting has always used the 
Local Authorities Early Years 
Inclusion Toolkit documentation to 
aid us in supporting children with 
specific needs.  While the 
documents are useful for recording 
the planning and progress of the 
whole child, the addition of an 
Action Review Record enables 
practitioners  to break down the 
support and interventions that are 
put in place on a daily basis.



… Reviewing your practice
...Action Review

 Record
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Activity:

Complete the Action 
Review Record (found 
on the next page) with the 
strategies, actions and 
interventions that are 
discussed in these three 
videos.  An example has 
been completed for you to 
help. 

https://docs.google.com/file/d/0B0JKnNhYH6BsSVhmNHo5ZzViQ2M/preview
https://docs.google.com/file/d/0B0JKnNhYH6BsWG5aLUFKNzY0clU/preview
https://docs.google.com/file/d/0B0JKnNhYH6BsU1lKekk5U2lQMnc/preview


…
 Action Review

 Record
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Outcomes Planning and Review Sheet EXAMPLE                                                            

Name of child: John Smith                     Date of plan: 31/5/2017           To be reviewed on: 
25/8/2017
Planned 
outcomes

Actions to achieve the 
planned outcomes

People involved 
(including frequency)

Resources         
    - time
    - materials 

Evidence of 
outcomes achieved                       
(to be completed at 
review)

Improve John’s 
communication 
with adults and 
peers so he is able 
to express his 
basic needs e.g. 
indicating need to 
go to toilet, make 
a choice of snack.

● Key person shares ‘approaches’ to 
be taught during this plan (see the 
four highlighted approaches below).

● Encourage John to point and/or take 
the adult to the object he wants.

● Naming the object or need e.g. ‘you 
want to play with ball’ ‘you want a 
biscuit’.

● Introduce ‘objects of reference’.
● Give John simple choices e.g. ‘do 

you want a red sock or blue sock?’
● Help other children to understand 

how John expresses his needs.

Key person/all staff

Parents

Other children in the 
setting.

Make a collection of 
‘objects of reference’ to 
match five of John’s 
most immediate needs 
and interests.

● John’s favourite toy (to 
indicate independent 
play).

● John’s favourite ball 
(playing outside).

● Nappy (indicating time 
to change).

● Cup (indicating need 
or offer of drink).

● Comforter (indicating 
he’s upset).

John has recently started to 
point to the objects he wants 
or takes adult by the hand to 
the activity he wants to do.

John indicates his preference 
by looking at and sometimes 
pointing to his choice from two 
objects e.g. which fruit he 
wants at snack time.

John has started to make 
verbalisations when looking 
and pointing to objects.

John’s peers now understand 
he expresses his needs and 
desires through looking and 
pointing.

To achieve the 
targets specified 
on Speech and 
Language Therapy 
(SLT) Plan (see 
attached).

● Carry out games on SLT plan twice 
weekly during focussed activity time.  
Record progress and feedback 
outcomes to SLT.

● Introduce the 5 Makaton signs.

Key worker &
1 other child

2 x 10 minutes
Balloon
5 Makaton signs linked 
to objects of reference

● Independent play
● Outside
● Nappy
● Drink
● Sad

John is beginning to make 
verbalisations following use of 
the balloon and feeling the 
sensations.  

John struggled to stay focused  
for 10 minutes but 5 minutes 
was more successful.

John now uses 3 out of 5 
Makaton signs in context.



…
 Action Review

 Record
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Outcomes Planning and Review Sheet EXAMPLE                                                            

Name of child:                     Date of plan:          To be reviewed on: 

Planned outcomes Actions to achieve 
the planned 
outcomes

People involved 
(including frequency)

Resources         
    - time
    - materials 

Evidence of 
outcomes 
achieved                       
(to be completed at 
review)

                                                                                                                                                                                                                                                                        



Effective Transitions
Effective Transitions

Leaving a setting and 
starting a new one can be an 
unsettling experience for a 
child. Effective transitions in 
Early Years are dependent on 
the settings involved to 
develop effective 
communication with each 
other.  The difference between 
a successful transition and 
an unsuccessful one can have 
a detrimental impact on a 
child which can be shown 
through behaviour and/or 
academic progress.

When preparing children for change 
of any kind it is important to think of 
the four key principles of the EYFS; 
the unique child, positive 
relationships, enabling 
environments and children learn 
and develop at different rates.

Back To Contents page

The period of transition is not an 
event that is dealt with and over 
quickly. It takes weeks, 
sometimes months of preparation 
for a child to be as ready as they 
can be for that change. This will 
even continue once the change 
has happened. 

Remembering the unique child at 
the forefront of this change is vital. 
It must be recognised that children 
are vulnerable at this time, 
particularly those children with 
SEND. 

All children need to view change 
as a positive experience. To do 
this they need to have been 
prepared appropriately and have 
an understanding of what is going 
to happen or change. If children 
are provided with this, they are 
more likely to feel happy, secure 
and safe when the transition 
period is over.

Parents/carers may also feel 
anxious about times of change. 
Therefore, involving them in your 
transition process will help to put 
them at ease and build their 
relationships with the professionals 
who will be supporting their child in 
the next phase of their education.

The Northumberland Early Years 
team will be hosting networks 
aimed at all practitioners working in 
the EYFS, year 1 teachers and 
SENCos in March which will 
explore how we facilitate the 
transition process to ensure it is 
effective for EVERY child.  Further 
information including booking 
details can be found on here.

http://northumberlandeducation.co.uk/wp-content/uploads/2018/01/Network-Letter-Spring-2018-1.pdf


Effective Transitions in Practice...
Effective Transitions in Practice...

Judith of Judith Roylance 
Childminding Services 
supported one of her children 
with additional needs to 
transition into nursery to 
access his funded 
entitlement. Here she 
explains what her role 
entailed..
“I had cared for this little boy from 6 
months old and was therefore very 
aware of his additional needs.  As 
his childminder, I knew it was 
important to make sure he had a 
smooth transition into nursery. 

In order to do this , a Team Around 
the Family (TAF) meeting was held.  
This meeting was attended by his 
portage worker, the Early Years 
Inclusion Consultant (Area 
SENCO), the nursery manager and 
his key person/ setting SENCO. 
Unfortunately his mum was unable 
to attend so I represented her.
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During the meeting his needs 
were discussed. I gave details of 
his current care and provided a 
transition report, along with his 
learning journey. Any additional 
funding and training that would be 
needed was also discussed.

In addition to the usual transition 
visit to nursery, extra visits were 
arranged to ensure he was able to 
cope and settle smoothly. I 
accompanied him during these 
visits which allowed me to show 
his key person how best to 
support him, discussing his 
abilities, self care and physical 
development. 

These extra sessions also allowed 
him to get used to a larger setting, 
new surroundings and his key 
person.”

By considering this child’s 
individual needs and spending the 
time to share effective strategies 
with his new key person, Judith 
was able to ensure continuity of 
care and consistency in the 
approaches used to ensure the 
child’s transition was as seamless 
as possible.

Judith Roylance
Childminder



Language Assessment Feedback...
Language Assessm

ent Feedback… 
Back To Contents page

Those of you who have 
been working in the EYFS 
since 2008 may remember 
ECAT - Every Child a 
Talker. 
ECaT was a popular 
national strategy which 
promoted good practice 
around supporting the 
development of early 
language by bringing 
together ideas, resources 
and training for those 
working with 0-5 year 
olds. It also aimed to 
identify as early as 
possible, children that 
might be at risk of a delay 
in developing any aspect of 
their communication 
skills.

In collaboration with Speech and 
Language Therapists from within 
the Local Authority SEND team 
and the NHS, I have recently 
been coordinating the 
development of some new 
materials aimed at building 
practitioner confidence by 
providing them with a suite of 
materials to help them assess 
and support children with SLCN. 

These materials are based on the 
ECaT model of early identification 
supported by quality first 
teaching. The materials start with 
a ‘flow chart’ or pathway which 
guides practitioners through the 
maze of what to do when. By 
bringing back the ECaT 
Language Assessment Tool we 
are promoting that children for 
whom there is a concern are 
‘screened’ to identify more 
accurately where their needs lie. 

As a Speech and Language 
Therapist I am acutely aware of the 
growing needs children are 
showing in relation to early 
language development. During my 
visits to schools and EY settings I 
hear about more and more children 
for whom practitioners have 
concerns and how they feel both a 
lack of confidence and the skills to 
assess and support these children. 

If I mention the ECaT materials, 
some practitioners say ’Oh yes, I 
remember those, they were really 
helpful - but we don’t use them any 
more’. Others (maybe newer to the 
profession?) don’t even know what 
ECaT means. Have we thrown the 
baby out with the bathwater and 
stopped using materials that would 
help us to identify children at risk of 
language delay and support them 
with effective, evidence based 
practice I wonder?



… Language Assessment Feedback
...Language Assessm

ent Feedback Continued
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The new materials have been 
developed to provide further 
in-depth assessments in the areas 
of:

● Attention and concentration
● Phonological awareness
● Understanding of spoken 

language
● Early Social Communication
● Speech (pronunciation) and 
● English as an Additional 

Language

The materials help practitioners to 
see how approaches they may 
already be using such as (Early) 
Talk Boost,  ELKLAN, Letters and 
Sounds and Sounds Great can be 
used to effectively support children 
in a systematic and targeted way. 

By accurately assessing needs, 
intervening with evidenced based 
approaches and then reassessing, 
we can assess the progress 
children are making.

Liz Somerville
Early Years 
Consultant

If progress is still not not fast 
enough for them to get back on 
track, the materials also remind 
practitioners of how and when to 
make referrals to SLC 
professionals. 

A pilot of around 12 schools and 
Early Years settings has been 
taking place in the north of the 
county during the Autumn term 
2017. Following recent very helpful 
feedback, the development team 
are now in the process of amending 
and improving the materials. It is 
hoped that once the final draft is 
produced the materials will be 
disseminated through training in the 
Spring and Summer terms. The 
assessment materials and guidance 
documents will also be made 
available online through the 
http://northumberlandeducation.co.u
k/eyfssend/ website once complete.

Let’s bring back ECaT - or should 
that be ‘Daughter of ECaT’?

http://northumberlandeducation.co.uk/eyfssend/
http://northumberlandeducation.co.uk/eyfssend/


English as an Additional Language - Inclusion in Practice...
English as an Additional Language - Inclusion 
in Practice

 

Michelle is the Daycare 
Manager of the childcare 
provision at Berwick 
Children’s Centre. Children 
with English as an additional 
language have attended the 
provision for a number of 
years with  10% of the current 
cohort of children having 
English as their second 
language and who speak seven 
different languages between 
them. 

An interview with Michelle 
tells us more about how 
Berwick Children’s Centres’  
provision meets the needs of all 
the children through their very 
inclusive ethos and the 
strategies they have used for 
children with English as an 
Additional Language (EAL). 
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Q. How do you reach EAL 
families and encourage them to 
use your setting, how do you 
share information with parents 
and overcome language 
barriers?
A. Overtime relationships have 
been built across the community, 
encouraging siblings and friends of 
family to attend nursery. Parents 
have the option to bring a friend 
with them when visiting nursery to 
go through the forms they are 
required to complete to register 
their child. Sometimes the forms 
might be filled in there and then 
with the parent to provide any 
support needed. It is important to 
show the parents respect and build 
their confidence. 

We use photographs, videos and 
sending text messages help us to 
communicate successfully with 
parents.



… English as an Additional Language - Inclusion in Practice
English as an Additional Language - Inclusion 
in Practice

 

Q What do you do to help those 
families feel a part of your 
setting?
A We have a daily hand over of 
face to face communication to 
report on their child’s day and 
make sure parents know we are 
here to support them and their 
child. We tailor information about 
what we are doing in nursery to 
meet the parents needs. The 
strong relationships with parents 
helps ensure there is consistency 
between us and home.

We try to remove as many barriers 
as possible in whatever way we 
can on an individual need basis.   
For example, we supported a 
parent having difficulty applying for 
30 hours and called HMRC with 
the parent and spoke to them on 
the parents behalf.  We went 
through all the details needed and 
I completed the form with the 
parent.
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Michelle Fish
Deputy Daycare Manager of Childcare Provision

Berwick Children’s Centre

Q What strategies do you use to 
teach these children English 
and how do you provide them 
with the same opportunities? 
A Building a relationship with the 
parents is really important for all 
children to find out what each child 
likes and responds to. Then we 
introduce these activities to the 
setting.

In our setting, the emphasis is 
learning through play. We get 
involved in children’s play and add 
a narrative to increase their 
exposure of English. We really 
celebrate and praise when children 
do begin to say words in English.  
Using visual prompts, songs, 
rhymes and gestures helps to build 
understanding.



Ask the Expert, EAL...
Ask the Expert, EAL...

 

Debra Gunn, the EAL teacher 
for Northumberland County 
Council, has shared her 
advice around the teaching 
of children who have English 
as an additional language. 

How are settings and schools supported 
to teach children with EAL?

The SEND Communication Support 
Service has a specialist English as an 
Additional Language teacher who is 
available to provide support to all Early 
Years settings in Northumberland.

The EAL service can be contacted at any 
point along a child’s learning journey; for 
initial advice or if you have any concerns 
at a later stage. 

You can contact the EAL service via 
email: 
SENDCommunicationservice@northumbe
rland.gov.uk
 

Back To Contents page

What would you expect to see in the 
settings environment if they have EAL 
children attending?

An environment which reflects children’s 
ethnic, cultural, religious and linguistic 
background is important in making them 
feel valued and promotes a sense of 
belonging.

The learning environment may include;
● Displays featuring children’s 

home languages and images that 
are culturally familiar. 

● Items in the role play corner or 
dressing up box and toys such as 
dolls which reflect children’s 
identity and experiences.

● Dual language books which 
parents can share with their 
children in the setting or at home.

What can settings do to inform parents 
of news and updates within their 
setting?

If communication is difficult here are a few 
strategies you may try;

● Write the information down.  
Explain using simple words, 
speak slowly, use gestures and 
pictures.

● Other parents who share the 
same language may be able to 
interpret where appropriate.

● Try using a translation tool to 
translate short, simple messages 
into the home language. 

● A speaker function is available on 
the Google Translate app which 
gives an instant oral translation 
for parents who may not be able 
to read. 

● Communication apps are being 
developed which allow parents to 
receive texts in their first 
language. Talking Points is one 
example.  http://talkingpts.org/

mailto:SENDCommunicationservice@northumberland.gov.uk
mailto:SENDCommunicationservice@northumberland.gov.uk
http://talkingpts.org/


… Ask the Expert, EAL 
...Ask the Expert, EAL Continued

 

How can settings assess children with 
EAL in Early Years?
Gather as much information as you can 
about the child from parents or carers 
before starting the setting. Ask questions 
about the child’s interests, strengths and 
areas of difficulty. Ask parents about their 
child’s skills in the home language and 
whether they have any concerns. Ensure 
that parents are continuing to support 
their children in their home language.

Observe the child in your setting to 
understand and consider their interests, 
development and learning. Note down the 
gaps for development and how parents 
may be involved in providing support for 
their child’s learning. 

Encourage parents to collect evidence of 
their child’s progress to add to your 
assessments. They may contribute to 
their child’s  learning journey by adding 
captions in the home language and 
possibly in English as well to celebrate 
progress with the child and the wider 
family.
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Debra Gunn
EAL Teacher

SEND Communication and EAL Support Services

What can practitioners do to build on 
their quality first teaching that will 
support children with EAL?
Reflect on your provision for EAL  pupils in 
your setting and develop your knowledge. 
The Primary National Strategy booklet, 
“Supporting Children Learning English as 
an Additional Language - Guidance for 
practitioners in the Early Years Foundation 
Stage” is a good place to start. 
This document can be found by following 
the link below.
https://www.naldic.org.uk/Resources/NALD
IC/Teaching%20and%20Learning/ealeyfsg
uidance.pdf

You may also contact the SEND 
Communication Service to arrange training 
or simply some face to face time to discuss 
EAL provision in your setting. 

How should the teaching of English as the 
child’s second language be delivered?
Most importantly, support the development 
of the child’s first language. English should 
not replace the first language. As 
practitioners you may have to help parents 
to understand that the continuous 
development of their child’s home 
language will help them to learn English.

Encourage parents to talk about the school 
day with their children in their home 
language. Use additional visual support, 
artefacts and concrete experiences.

Focus on building vocabulary in context. 
Model the language you are expecting to 
hear. Point to and name items often. 
Include the child in groups with other 
children who are good language role 
models. Children learn more from each 
other than they do from adults!

Finally, smile frequently, be encouraging 
and  praise children for all attempts to 
communicate.

https://www.naldic.org.uk/Resources/NALDIC/Teaching%20and%20Learning/ealeyfsguidance.pdf
https://www.naldic.org.uk/Resources/NALDIC/Teaching%20and%20Learning/ealeyfsguidance.pdf
https://www.naldic.org.uk/Resources/NALDIC/Teaching%20and%20Learning/ealeyfsguidance.pdf
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Gill Finch
Schools’ Equalities Coordinator

Since November 2014, schools and settings have been required to promote British values that were set out by the 
government in its Prevent strategy (2011); the purpose of which was to improve safeguarding practices and strengthen the 
barriers to extremism. The values of; democracy, the rule of law, individual liberty, mutual respect for and tolerance of those 
with different faiths and beliefs and for those without faith, are often evaluated by Ofsted as ‘preparing children for life in 
modern Britain’.

To add confusion; there is no set curriculum to follow to demonstrate that we are keeping children safe from extremist 
ideologies or the threat of radicalisation, in the EYFS. What does need to be clarified is that the agenda is not about 
nationalism, and a sense of pride in ‘traditionally British’ emblems and traditions,  but about creating safe spaces to celebrate 
everything that unites a changing, pluralistic, diverse, multicultural, multi-faith society and to challenge any misconceptions or 
misunderstandings.

This agenda is about inclusion in the broadest possible sense; if children aren’t being taught these values at home, teaching 
British values will help them to develop their resilience against extremism and acts of terrorism. In settings where every 
child’s individuality is celebrated and supported, and where we encourage safe and secure relationships to be formed, we 
are creating spaces where meaningful learning can develop. Celebrating and learning about difference at a time when habits 
and attitudes are forming helps to safeguard children from developing prejudices as they grow up. What children access, 
see, hear and feel needs to be full of direct and indirect meaningful references to all areas of diversity. 

This might include; representations of diverse families, challenging gender stereotypes, discussing rights (children’s, human 
or animal), making decisions democratically and talking about feelings of disappointment, books and puppets representing 
the kind of diversity or dilemma we don’t often experience locally, celebrating difference (not just tolerating!) beyond just faith 
and belief.  Teaching resources, guidance and good practice examples can be found here. I update it regularly, so keep 
checking back.

Gill is delivering training on ‘Making 
British Values Visible’ as part of the 
Northumberland Early Years training 
programme. Details can be found here.

https://padlet.com/gill_finch/eyfs
http://northumberlandeducation.co.uk/eysftraining/


Ask the Team!
Ask the Team
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In this edition of the E-Magazine you have the opportunity to pose 
a question to one of the team. 

You may have a question about SEND or Inclusion. Or maybe want 
some tips on teaching or your environment. Whatever it is you can 
get in touch! 

Follow the link below and tell us who your question is for and 
provide us with your email address and we will be back in touch to 
answer your questions!

Ask the Team 
Wat  t o   Fac o  p  or  ‘in s o  

ca g ’ t i  F b a y r  e l   fo n  o  
in s e r ce  g i g c i n  t e p un  
to  t e  no m  u s o s w e  b  he  

an   Nor m la  c ni  f a y s 
p a t o r !

https://goo.gl/forms/oCcsmJIqIk6cDSEC2


EARLY YEARS TEAM CONTACTS Early Years Team
 Contacts

County Hall, Morpeth
David Street - Commissioner of Early 
Years & Primary
david.street@northumberland.gov.uk 
Tel: 01670 622744
Mob:  07500125980
 
Katie Watson - Early Years Advisor 
katie.watson@northumberland.gov.uk 
Tel: 01670 622806
Mob: 07949393039
 
Eve Sinclair - Early Years Sustainability 
Officer 
eve.sinclair@northumberland.gov.uk 
Tel: 01670 622726
Mob: 07917070970
 
Theresa Iley - Early Years Sustainability 
Officer 
theresa.iley@northumberland.gov.uk 
Tel: 01670 622743
Mob: 07824476543
 
Lesley Kelly - Early Years Administrator 
lesley.kelly@northumberland.gov.uk 
Tel: 01670 622739

North Locality
Liz Somerville - Early Years Consultant
liz.somerville@northumberland.gov.uk 
Mob: 07825124842 
 
Maureen Doherty - Early Years and 
Childcare Development Worker 
maureen.doherty@northumberland.gov.uk 
Mob: 07768066870
 

Central locality
Claire Johnson - Early Years Consultant
claire.johnson02@northumberland.gov.uk
Tel: 01670 798831
Mob: 07554 417696
 
Julie Murray - Early Years and Childcare 
Development Worker 
julie.murray@northumberland.gov.uk 
Tel: 01670 841143
Mob: 07876132318 

West Locality 
Kay Summers - Early Years Consultant 
kay.summers@northumberland.gov.uk 
Mob: 07464494398
 
Jill Prescott - Early Years and Childcare 
Development Worker
jill.prescott@northumberland.gov.uk 
Mob: 07768066931

 

South East locality 
Claire Johnson - Early Years Consultant
claire.johnson02@northumberland.gov.uk
Tel: 01670 798831 
Mob: 07554 417696

Diane Williamson - Early Years and 
Childcare Development Worker 
diane.williamson@northumberland.gov.uk 
Tel: 01670 798820
Mob: 07785773921

Early Years Inclusion team  
Julie Beattie - Early Years Inclusion 
Consultant/Area SENCO
julie.beattie@northumberland.gov.uk 
Tel:- 01670 622754
Mob:- 07768335879
 
Rosy Dickinson - Early Years Inclusion 
Consultant/Area SENCO
rosy.dickinson@northumberland.gov.uk
01670 622754
07966336990

You can also contact us on our Facebook 
page using the link below:
Northumberland Early Years Providers
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