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Getting Ready for Work

Ofsted’s thematic survey on enterprise in secondary 
schools 

(published November 2016)
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On Thursday 24 November Ofsted published a new 
report, 'Getting ready for work', that finds large numbers 
of schools are not doing enough when it comes to 
readying young people for work.

HMCI said: “The question of how well our school system 
is preparing young people for the world of work has 
never been more important. The future success and 
prosperity of the UK in a post-Brexit world will 
increasingly depend on our ability to harness home-
grown talent and to encourage the creativity and 
innovation of our young people. That will mean making 
sure that pupils from all backgrounds have access to an 
education that prepares them well for the next stage of 
their lives, be that higher education, entering 
employment or setting up their own business.”

The Evidence Base

The Evidence 1/2

� Inspectors carried out 40 thematic inspection visits in the spring 
term 2016 to interview staff and pupils about the types and 
impact of enterprise activity found in schools. 

� Further evidence was collated by inspectors leading routine 
inspections during the first two months of the spring term 2016. 

�Ofsted established two expert engagement groups representing 
employers’ organisations including the CBI, Institute of 
Directors, the British Chamber of Commerce, the Trades Unions 
Congress (TUC) and organisations involved in work with schools 
and businesses. 
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The Evidence 2/2

� Individual meetings were held with a wide range of 
organisations involved in supporting school and business links. 

� Telephone interviews were carried out with 12 headteachers of 
schools that had previously been judged by Ofsted to be 
outstanding for their enterprise provision. Additionally, 338 
responses from Ofsted’s parent panel have contributed to the 
findings. Evidence from Ofsted inspection reports and previous 
reports on enterprise, employability and apprenticeships was 
also considered alongside the primary evidence.

What we found
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� Lack of clarity over ‘enterprise’. We 
have simplified this by calling the 
report ‘Getting Ready for Work’

� The definition used by Ofsted is:

provision for all pupils that involved the 
promotion of economics and business 
understanding and enterprise and 
financial capability 

Definition
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Main findings

� The provision for enterprise and employability and engagement 
with employers varies hugely from school to school depending 
on the priority given by governors and senior leaders.

� Attitudes of headteachers range from ‘A luxury we can’t afford’, 
to governors and leaders choosing to prioritise spending on 
preparing pupils and learners for next steps and their 
preparation for adulthood. We have the best qualified 
generation of school leavers ever, yet youth unemployment 
remains well above average. 
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What is meant by a highly skilled and qualified 
workforce? 

� Employers want employees who are 
confident communicators and who possess 
a range of skills, such as team working, risk 
management, creativity, initiative, 
organisation, planning, financial literacy 
and leadership. 

� They believe these are the things that will 
make for successful workers, but do not 
feel that these are the skills that learning 
for school qualifications develop well.
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The low take up of apprenticeships is far
more complex than these opportunities being insufficiently 
promoted in schools

� Financial, social, geographical and cultural 
barriers exist, no matter how much schools 
promote apprenticeships. 

�However, apprenticeships at post-18 are 
gaining wider acceptance and credibility 
amongst learners particularly for career 
paths such as engineering or accountancy.
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Employers need to play their part

� While employers are critical of schools and qualifications, 
they could do a lot more to support education. London 
Ambitions reports that ‘two thirds of employers say work 
experience is a critical or significant factor in their 
recruitment. But just 19% of employers (in the capital) 
offer work experience placements to young people in 
schools.’ The difficulty in setting up work experience is a 
barrier to schools offering meaningful opportunities. 

� Poor communication and a lack of clarity over what is 
wanted are common barriers to employer engagement. 

� Work to bring together education and business is ad hoc 
and despite decades of initiatives sponsored by 
successive governments led by different political parties , 
projects such as those sponsored by LEPs are embryonic.
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Other headlines

� Even where schools provide a lot of activity 
to promote enterprise and employability, 
too often schools fail to check the quality of 
pupils’ learning. 

� The main weaknesses in enterprise 
education provision were a lack of 
coherence and a failure to identify and 
assess learning outcomes



10/04/2017

4

Add presentation title to master slide  |  13

Other headlines

� Many of the teachers deployed to deliver aspects of 
enterprise education were non-specialists, who had little 
or no training or experience of this area. This limited 
their confidence and ability to teach effectively. This was 
particularly the case in relation to economic and business 
understanding and financial capability.

� Links between schools and employers are most effective 
when both can see gain. 

� Teachers and employers have little time to create 
partnerships and where they do exist they are vulnerable 
to staff changes. 

� Poor communication and lack of clarity over what is 
wanted are common barriers to employer engagement. 
Work to bring together education and business is ad hoc 
and despite decades of consensus on its value, projects 
such as those sponsored by LEPs are embryonic.

What pupils might bring from primary to 
secondary

In a lesson for Year 4 pupils, the teacher had planned to develop pupils’ 
understanding that a product is made to suit a particular target audience. With 
very good use of the interactive whiteboard, the teacher showed children two 
separate film clips of television advertisements for chocolate products: one of 

them clearly aimed at young children and the other at adults. After each clip the 
teacher asked pupils, working in groups, who they thought would buy each 
product and why. The discussions were very well-managed, supported well by 
classroom assistants. It was clear, from the levels of engagement and enjoyment 
shown by the pupils, that this was a popular and frequently used method of 

learning. Pupils gave some very insightful answers in response to the questions 
asked around the marketing of the products and the intended target market. The 
teacher demonstrated exemplary use of questioning to develop and extend pupils’ 
learning and to ensure that she involved all the pupils in the plenary discussion.

Pupils were completely engaged in a Year 6 lesson where the focus was on 
developing understanding of the issues and skills involved in trading. As a 
result of a wide range of learning activities - including a very well-designed 
role-play activity, time for reflection, writing and discussion - pupils were 

learning how to trade, how to negotiate, how to allocate roles and work in 
teams, and how to compete. They were considering what the impact of unfair 
resource allocation might be and how one might feel about this. They also 
experienced the importance of communicating effectively within teams and 
between teams. Excellent teaching resulted in pupils making outstanding 

progress in developing important enterprise-related skills.
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Economics and business understanding and enterprise and financial capability 
were integrated effectively throughout the curriculum and provision was well 
planned across the age groups, with good progression and carefully thought 
out age-appropriate activities. These schools often had good links with local 

businesses. For example, they took pupils on trips to supermarkets to look at 
what goes on behind the scenes, or invited visitors to enhance sessions on 
money management or to give pupils insight into the range of different 
occupations in the local area. Most of these schools introduced mini-enterprise 
activities and ‘Dragons Den’-type presentations and assessment, or took part in 

the Personal Finance Education Group (pfeg) supported ‘My Money Week’, as in 
the following example.

Each class had its own age-appropriate theme related to money and life 
skills during My Money Week. The week began with a trip to the Bank of 
England where the children were able to lift a real gold bar and see how 
money has changed over the years. Nursery children played shops. Key 

Stage 1 pupils visited the local supermarket and made piggy banks. Year 3 
listened to a talk by a representative from a bank about savings and also 
visited a cycle shop to compare prices. Year 4 created their own bank in the 
classroom, including a cash-point machine and role-played bank clerks and 
customers. Year 5 looked at the cost of housing in the local town and the 

role of estate agents. Year 6 visited mobile phone shops to find the best 
deals available and had talks from parents about the management of 
money and insurance.

Financial capability
In this lesson about balancing needs and wants and prioritising spending, pupils 
were given information about the costs of running various appliances, such as 
tumble dryers and fridge-freezers, and of using lights, and comparative costs of 

showers and baths. They had toy money and two envelopes labelled ‘utilities’ and 
‘me’. If they were using their appliances responsibly, they could put the money 
saved into the ‘me’ envelope. Pupils enjoyed this activity very much and asked 
lots of relevant questions. Questioning was used well by the teacher in order to 
develop learning points. Pupils showed good awareness of the need to prioritise 

spending and of the fact that if they used resources responsibly they would have 
more money available for their own use. The teacher extended their learning to 
include a basic focus on opportunity cost and the importance of using resources 
responsibly in order to manage their impact on the environment.

Economic and business understanding
This lesson with Years 5 and 6 focused on a topical global issue, linked to pupils’ charity work, which 
involved raising money for a school they were linked with in Gambia.
The opening task involved pupils examining the contents of two shopping baskets: one contained fair 
trade goods, including tea, coffee, cocoa and bananas; the other contained equivalent non-fair trade 
goods. Pupils were asked which basket of goods they would buy and why. Definitions of fair trade, 
poverty and the developed/developing world were established in a question and answer session that 
made reference to the school in Gambia. Technical vocabulary was used well, and included 
‘infrastructure’, ‘standard of living’ and ‘developing countries’. Their discussion resulted in them defining 
exploitation as not paying fair prices for products.
The main task involved pupils, in pairs, working through a set of prepared statements to determine a 
fair trade policy for an imaginary supermarket. Examples of statements included ‘we will pay a 
guaranteed minimum price directly to the workers’ and ‘our only consideration is buying at the cheapest 
possible price’. The teacher and teaching assistant supported and monitored pupils’ progress in the task 
well. Pupils then moved into groups of four to compare the policy statements they had chosen and to 
justify their choices. One pupil made an excellent point by querying whether one of the statements –
‘we will pay a guaranteed minimum price directly to the workers’ – might mean that the workers would 
only ever get the minimum price and no more than that.
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Preparation for work
All posts of responsibility available to pupils were advertised on a ‘vacancies’ 
notice board. Pupils applied by completing an application form and providing a 
curriculum vitae (both being available in age-appropriate formats). Candidates 

were selected and interviewed. Successful candidates were sent a letter of 
congratulations from the governors and unsuccessful candidates were thanked 
for their applications and given some feedback on why they were not 
successful. A further development of this had involved the head boy and girl 
and other members of the school council being involved in the selection 

process. Once appointed, pupils had induction training from pupils already 
doing the job. This was an excellent introduction to the job selection process 
and encouraged the development of writing and other key skills. Involving 
pupils in the selection process brought added opportunities to develop a range 
of skills.

Enterprise
The school had an environmental area, part of which had been set aside for 
raised beds where pupils were growing vegetables, including potatoes, salad 
leaves, beetroot and radishes. As well as learning about the husbandry involved 

in sowing and looking after vegetable crops, and the effects of pests and 
diseases and weather, pupils were learning about business ideas because what 
they were growing was determined through a market research exercise with 
parents. Before planting, they identified the equipment needed and researched 
the prices of seeds. They set selling prices based on costs and local competition. 

They calculated their costs on a spreadsheet. They then went on to look at 
producing an accompanying recipe booklet to go with the produce they had to 
sell. The proceeds of the enterprise would be going to charity.

Recommendations

What we recommended: Secondary schools should: 

� ensure that there is a coherent programme to develop enterprise 
education, including the economic and business knowledge, 
understanding and skills of all pupils

� develop stronger links with business by using local networks 
provided by, for example, the chambers of commerce and LEPs, and 
set clear objectives for the intended outcomes of these partnerships

� make the most effective use of the expertise of their specialist 
teachers in delivering these programmes and ensure that all 
teachers involved in delivery have access to appropriate professional 
development 

� ensure that these programmes have effective mechanisms for 
monitoring and assessing progress in relation to developing 
knowledge, understanding and skills.
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What we recommended: Ofsted should:

� ensure that inspection judgements take greater account of the 
coherence and rigour with which schools prepare pupils for 
employment and self-employment.
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Final words from HMCI

� “The career choices that young people make can 
be informed by the practical experience they gain 
at school. It is really important that schools are 
providing the right opportunities, working 
effectively with local businesses to offer their 
pupils the chance to understand how businesses 
work. This is even more important for young 
people from disadvantaged backgrounds.” 

� “One of the ways we can bridge the social divide 
is by ensuring all young people have equal access 
to work-related knowledge that will guide and 
prepare them for the next stage of their lives.”

Further information

�For questions or to discuss issues please 
contact Adrian Lyons HMI, national lead for 
economics, business and enterprise. 
adrian.lyons@ofsted.gov.uk

�Follow the National Lead for economics, 
business and enterprise on twitter 
https://twitter.com/HmiLyons


